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National Unit Specification: Statement of Standards
Social Stratification (Intermediate 1)

Acceptable performance in this Unit will be the satisfactory achievement of the standards set out in this part of the Unit specification. All sections of the statements of standard are mandatory and cannot be altered without reference to the Scottish Qualifications Authority.

Outcome 1
Demonstrate a knowledge of the concept of social stratification.

Performance Criteria

a) Describe the concept of social stratification correctly.

b) Describe the sociological significance of social stratification on the UK and other societies.

Outcome 2
Demonstrate a knowledge of the categories of social stratification

a) Describe the categories of social stratification clearly.

b) Describe the effects of social stratification on society and its members correctly.

Evidence requirements for the Unit
Candidates must produce written and/or oral evidence for all Outcomes and Performance Criteria to achieve the Unit. The assessment should take the form of an unseen, closed book, supervised test that should be completed in one hour or less. It should be taken on a single occasion. The instrument of assessment should take the form of restricted response questions, and should make use of stimulus material as a tool with which to help candidates focus on the question(s) posed.

The following requirements are mandatory for this Unit.

The concept of social stratification is a key concept in sociology and the Unit should begin with definitions of the concept, such as it being a socially constructed concept and based on structured inequality. The inequality may be in the form of income and wealth, an individual’s biological or ethnic make-up, or may be as a result of age or disability. Simple reference can be made to contrasting sociological theories that seek to explain social stratification and resultant social inequality, which would help provide candidates with appropriate introduction to what is meant by social stratification. Examples of common sense explanations can be drawn from candidates’ everyday lives to help illustrate the extent of social stratification.

The categories of Social Stratification

Two out of five categories of social stratification should be covered in learning and teaching, although candidates will only be assessed in Unit assessment in one of these categories. Candidates should be fully aware of the considerable impact the chosen categories of social stratification can have on the lives of individuals and social groups.

The concept of social stratification in modern society should be introduced through a definition and study of two of the following categories of social stratification – social class, gender, race and ethnicity and age.

Some indicative features of these categories are as follows:

a) Social Class

· Distinction between wealth and income and their distribution in society.

· Social mobility and the link between class and life chances.

· Changing nature of class and its relationship to the economy and occupational structure.

· Use of the UK as an example.

b) Gender

· Difference between biological notion of sex and the socially constructed notion of gender.

· Nature and consequences of gender-role socialisation.

· Gender inequalities in terms of occupation, family and social roles and expectations.

· Use of UK as an example.

c) Race and Ethnicity

· Nature, size and distribution of different racial and ethnic groups in modern society.

· Inequality relating to race and ethnicity; in particular, discrimination in education, employment and on life chances.

· Role of the mass media in the formation of stereotypes and the consequences for ethnic groups.

· Use of the UK as an example.

d) Age

· Social construction of the concept of age, including awareness of different notions of childhood, adolescence and old age in different societies.

· Inequalities as a result of age, such as employment, unemployment, low pay, access to benefits and restrictions on social behaviour.

· Implications of changes in the age structure of modern society.

· Use of the UK as an example.

e) Disability

· Social construction of disability.

· Inequality relating to disability; in particular, discrimination in education, employment and on life chances.

· Role of the mass media in the formation of negative stereotypes and the consequences for disabled individuals and groups.

· Use of the UK as an example.

In all five categories, other relevant features may be used to supplement these features, providing they are widely recognised as being sociologically appropriate.

The sociological significance of social stratification

The hierarchical and unequal ways in which groups can be formed in society should be addressed, with the effect this may have on individual’s or social groups’ life chances.

The effects of stratification on the lives of individuals and groups

The above aspects of social stratification should be studies in order to explore the nature of social relationships, processes, structures and issues. Sub-cultural, cross-cultural, historical, contemporary or anthropological examples (including the UK) should be used wherever possible and candidates should be encouraged to apply insights to current social issues or their own life experiences.

National Unit Specification: Statement of Standards

Social Stratification (Intermediate 2)

Acceptable performance in this Unit will be the satisfactory achievement of the standards set out in this part of the Unit specification. All sections of the statements of standard are mandatory and cannot be altered without reference to the Scottish Qualifications Authority.

Outcome 1

Describe the concept and categories of social stratification.

Performance Criteria

a) Describe the concept of social stratification correctly.

b) Describe the various categories of social stratification clearly.

c) Describe the sociological significance of social stratification in the UK and other societies.

Outcome 2
Evaluate the concept of social stratification.

a) Analyse the effects of social stratification on society and its members correctly.

b) Explain social mobility clearly.

c) 
Analyse and evaluate the relationship between social stratification, social mobility and inequality in the UK.

Evidence requirements for the Unit

Candidates must produce written and/or oral evidence for all Outcomes and Performance Criteria to achieve the Unit. The assessment should take the form of an unseen, closed book, supervised test that should be completed in one hour or less. It should be taken on a single occasion. The instrument of assessment should take the form of essay-type response, and should make use of stimulus material as a tool with which to help candidates focus on the question(s) posed. This instrument will provide evidence for both Outcomes.

The following requirements are mandatory for this Unit.

Social Stratification

The concept of social stratification is a key concept in sociology and the Unit should begin with definitions of the concept, such as it being a socially constructed concept and based on structured inequality. The inequality may be in the form of income and wealth, an individual’s biological or ethnic make-up, or may be as a result of age or disability. Simple reference can be made to contrasting sociological theories that seek to explain social stratification and resultant social inequality, which would help provide candidates with appropriate introduction to what is meant by social stratification. Examples of common sense explanations can be drawn from candidates’ everyday lives to help illustrate the extent of social stratification.

The categories of Social Stratification

Three out of five categories of social stratification should be covered in learning and teaching, although candidates will only be assessed in Unit assessment in one of these categories. Candidates should be fully aware of the considerable impact the chosen categories of social stratification can have on the lives of individuals and social groups.

The concept of social stratification in modern society should be introduced through a definition and study of three of the following categories of social stratification – social class, gender, race and ethnicity and age.

Some indicative features of these categories are as follows:

a) Social Class

· Distinction between wealth and income and their distribution in society.

· Social mobility and the link between class and life chances.

· Changing nature of class and its relationship to the economy and occupational structure.

· Use of the UK as an example.

b) Gender

· Difference between biological notion of sex and the socially constructed notion of gender.

· Nature and consequences of gender-role socialisation.

· Gender inequalities in terms of occupation, family and social roles and expectations.

· Use of the UK as an example.

c) Race and Ethnicity

· Nature, size and distribution of different racial and ethnic groups in modern society.

· Inequality relating to race and ethnicity; in particular, discrimination in education, employment and on life chances.

· Role of the mass media in the formation of stereotypes and the consequences for ethnic groups.

· Use of the UK as an example.

d) Age

· Social construction of the concept of age, including awareness of different notions of childhood, adolescence and old age in different societies.

· Inequalities as a result of age, such as employment, unemployment, low pay, access to benefits and restrictions on social behaviour.

· Implications of changes in the age structure of modern society.

· Use of the UK as an example.

e) Disability

· Social construction of disability.

· Inequality relating to disability; in particular, discrimination in education, employment and on life chances.

· Role of the mass media in the formation of negative stereotypes and the consequences for disabled individuals and groups.

· Use of the UK as an example.

In all five categories, other relevant features may be used to supplement these features, providing they are widely recognised as being sociologically appropriate.

The sociological significance of social stratification

The hierarchical and unequal ways in which groups can be formed in society should be addressed, with the effect this may have on individual’s or social groups’ life chances. Basic links to relevant theories of social stratification should be used to demonstrate the sociological importance and social significance of social stratification.

The effects of stratification on the lives of individuals and groups

The above aspects of social stratification should be studies in order to explore the nature of social relationships, processes, structures and issues. Sub-cultural, cross-cultural, historical, contemporary or anthropological examples (including the UK) should be used wherever possible and candidates should be encouraged to apply insights to current social issues or their own life experiences. Cross-cultural and/or anthropological examples may be drawn from the Socialisation (Intermediate 2) Unit.

Recommended Reading

The following resources are suggested to offer assistance and are not to be seen as a definitive resource list. Experiences lecturers/teachers will have their own resources and are encouraged to use them as appropriate. Books, videos, CD-ROMs, websites, DVDs and existing paper resources can add to the learning and teaching experience.

Recommended Reading

Abbott, C. and Wallace, P. (1996) An Introduction to Sociology: Feminist Perspectives (2nd Edition). Routledge.

Fenton, S. (1999) Ethnicity: Racism, Class and Culture. MacMillan.

Fulcher, J. and Scott, J. (2003) Sociology (2nd edition). Oxford University Press.

– Gender pp. 174-175, 179-184.

– Race pp. 228.

– Class pp. 689-702.

Giddens, A. (2001) Sociology (4th edition). Polity Press.

– Gender pp. 104-140.

– Ethnicity pp. 242-280.

– Class pp. 280-308.

Haralambos, M. and Smith, F. (1996) Sociology: a New Approach (3rd edition). Causeway Press.

– Gender pp. 182-194.

– Ethnicity pp. 70-85.

– Age pp. 174-181.

Haralambos, M. and Holborn, M. (2004) Sociology: Themes and Perspectives (5th edition). Collins.

– Social stratification pp. 22-126.

– Ethnicity pp. 198-290.

Moore, S. (2001) Sociology Alive (2nd edition). Stanley Thornes. 

– Social class pp. 41-54.

– Gender pp. 62-78.

– Ethnicity pp. 82-96.

– Age pp. 111-113.

Payne, G. (2000) Social Divisions. Palgrave.

Sweeney, T. et al. (2003) Scotland and Sociology: An Introduction. Unity.

– Social Class pp. 59-88, pp. 210-215 and pp. 319-329.

– Gender pp. 91-117 and pp. 216-219.

– Race and Ethnicity pp. 119-173 and pp. 220-222.

Useful websites

Social Class

www.pscw.uva.nl/sociosite/CLASS/bibA.html
www.trinity.edu/mkearl/strat.html
www.oup.com/uk/booksites/sociology
www.spc.unchicago.edu
www.scottishpolicynet.org
Gender

www.lgu.ac.uk/fawcett/main.htm
www.eoc.org.uk
www.womenandequalityunit.gov.uk
www.engender.org.uk
www.unicef.org
Race and Ethnicity

www.csv.warwick.ac.uk/fac/soc/CRER-RC
www.cre.gov.uk
www.runnymedetrust.org
www.jrf.org.uk
www.scottishrefugeecouncil.org.uk
www.scotland.gov.uk
Age

www.ace.org.uk
www.helptheaged.org.uk
Disability

www.direct.gov.uk
www.bfi.org.uk/disablingimagery
www.disability.gov.uk
General

www.sosig.ac.uk
www.sociology.org
www.scotland.gov.uk
Approaches to Learning and Teaching

The learning and teaching experience should be as varied as possible to ensure attainment and stimulate candidates’ interest in sociology.

As the Social Stratification 1 has the same content as Social Stratification 2, it follows that in a bi-level class, while candidates will cover the same content, they will not be expected to master it in the same way. In other words, the same depth of knowledge and understanding or the same level of skills development will not be expected for Intermediate 1 candidates.

The Units should be approached using a wide range of stimulus materials and teaching approaches. Candidates should be encouraged to draw on their own experiences, where appropriate, and should have access to resources such as audio-visual material, invited speakers, Internet, ICT and paper-based resources. Where appropriate, the material should be up-to-date and relevant to the unit, the level of study and the interests of the candidates. For Intermediate 1 the concepts and explanations should be covered in a descriptive way.

Due to the closely related nature of the Outcomes and Performance Criteria of this unit, it would be appropriate to deliver the Outcomes and Performance Criteria in an integrative way, where possible.

The emphasis throughout should be on interactive learning, whether through whole class, small group or individual activity. The unit may be delivered on a flexible basis and may also be suitable for open learning and online delivery.

Social Stratification: Introduction

Tutor Guide

1. The OHT is designed to introduce the students to the main features of stratification and to promote discussion on these issues.

2. Student handouts and activities are designed to promote understanding of and exploration of the concepts and provide an introduction to the different categories of stratification.

3. The final OHT is designed, as a link to the further study of categories of stratification students will undertake.

Social Stratification

A structure of inequality that persists across generations

A pattern of structured inequality that creates a hierarchy

Similar to rungs on a ladder or layers of rock

A specific kind of inequality

Social Inequality

A general advantage or power of one group over another

This inequality is socially created
Social Stratification: Intermediate 1

What is Social Stratification?

	Social stratification is a way of organising society, like rungs on a ladder or layers of rock.

Social stratification can be organised in terms of:

· Class

· Gender

· Race and Ethnicity

· Age

· Disability.

Social stratification creates a hierarchy – the group who are better off at the top and the least well off group at the bottom.




Social Stratification and Inequality

	Social Stratification creates inequalities – for example due to a person’s social class. The higher the social class the better off they are likely to be in terms of money, housing, material goods, education and health.




Social Stratification: Intermediate 1

	Life chances

· health

· income and wealth

· education

· life expectancy

· infant mortality

· housing

· consumer goods ownership

· access to leisure.




Social Stratification and Life Chances

Advantages

[image: image1.wmf]
Disadvantages
The higher a person or group is within the category of stratification, the better their life chances are.

Life chances are how we get on: our opportunities in income, wealth, health, education and status.

	Discussion

Can you think of the way three of the life chances listed above might be affected by gender or class stratification?

In small groups, discuss your findings and report back to the class.




Social Stratification: Intermediate 1

Activities

	Discussion

What are the different categories of social stratification that exist in the UK?

Make a note of the main points from your discussion.




	There are two statements below.

One is about social stratification and the other is about inequality.

Label each statement as either social stratification or inequality.

The advantage or power of one group over another

A pattern of structured inequality that creates a hierarchy.

Similar to rungs on a ladder or layers of rock.

A kind of inequality.




Social Stratification: Intermediate 2

The idea of stratification comes from geology which studies the ways rocks form into levels or strata.

The concept of stratification describes how society is organised in layers; some people in a higher layer or strata than others. Unlike rocks, social stratification is made by people in society, for instance the class system in the UK is an example of social stratification.

Social strata are groups of people, for instance a group of people who all belong to the same social class.

Social strata are organised in a hierarchy. This is where one group or strata lies one on top of each other. Those in the top group in society are seen to be better than those at the bottom. For instance in a society where age stratification exists – the older people are, the higher up the social strata they move.

Individuals and groups have unequal access to advantages and disadvantages in society based on their position within the stratification scheme.

The more favoured group or strata are placed at the top of the hierarchy and the less privileged are placed at the bottom. This means that those at the top, for instance those in the top social class, are usually able to have large, comfortable homes, a lot of material possessions, luxury holidays, lots of savings and so on. They usually also have access to very good education, often private, and they also tend to experience better health and live longer than those in lower social classes.

This contrasts with those in the lower social classes whose life chances are affected by this type of stratification. For example, those in the lower social classes in the UK tend to live in housing that is rented and often overcrowded, their children tend to achieve less at school and they often experience poor health.

Social stratification can exist in terms of:

· Class

· Gender

· Race and Ethnicity

· Age

· Disability.

	Social Stratification and Life Chances

Advantages

[image: image2.wmf]
Disadvantages
The higher a person or group is within the category of stratification, the better their life chances are. Life chances are the opportunities we have in life and how we access them. These include factors such as educational opportunities, housing, health and occupation.




Social Stratification: Intermediate 2
Activities

	Discussion

What are the different categories of social stratification that exist in the UK?

Make a note of the main points of your discussion.




	Discussion

Can you think of any other categories of stratification that exist (or have in the past) in other societies?

Make a note of the main points of your discussion.




	Write down a definition of social stratification.




Social Stratification: Intermediate 2

Activities: Suggested Responses

	Discussion

What are the different categories of social stratification that exist in the UK?

Make a note of the main points of your discussion:

· Class

· Gender

· Race and Ethnicity

· Age

· Disability.




	Discussion

Can you think of any other categories of stratification that exist (or have in the past) in other societies?

Make a note of the main points of your discussion:

· slavery (USA before abolition, Chad, Niger and other parts of Central Africa – illegal)

· caste system

· apartheid (until 1994).




	Write down a definition of social stratification.

A structure of inequality that persists across generations.

A pattern of structured inequality that creates a hierarchy.

Similar to rungs on a ladder or layers of rock.

A specific kind of inequality.




Categories of Stratification

· Social Class

· Gender

· Race and Ethnicity

· Age

· Disability
Social Class

Tutor Guide

1. The OHT and discussion activities are designed as a basic introduction to the concept of social class and its effects.

Activity 1 is designed for Intermediate 1 and 2 to promote discussion and thoughts on the nature of social class.

Discussion should focus on the differences between formal and informal indicators of class – relating the discussion also to the differences between common sense and sociological definitions.

Activity 2 is designed to promote discussion on the indicators of class and the effects of class – at a general level.

2. The student handouts and activities are designed to explore the definitions of social class and introduce students to the complexities of classification.

3. Student handouts and discussion activities are designed to allow students to explore the effects of social class.

4. Student handouts and activities are designed to introduce the concept of social mobility.

5. Student handouts on the case study in the UK should provide an introduction to the nature of social class in the UK and recent changes.

The Intermediate 2 worksheet provides extension of concepts and introduces some studies on social mobility.

6. Revision exercises provide an opportunity for formative assessment and remediation for students.

Social Class

Social class is based on people’s income and wealth, their occupation and status.

Social Class

· An individual’s class is affected by the class they are born into but people can move up or down between classes.

· Class depends largely on economic differences between groups – differences in income and wealth, possession of material goods and life chances.
Social Class: Intermediate 1 and 2

Activities 

	Discussion

How can we measure social class?

How do we know which social class a person is in?




	Write down the differences you might see between people who are well off and people who are poor.

Use the headings below to record these differences:

· dress

· accent

· type of school

· manners

· where you live (area/type of house)

· shopping

· work

· entertainment/leisure time

· restaurants

· holidays.

Make a note of the points raised by your group and feedback to the class.




Social Class: Intermediate 1

	Social Class

Can be based on:

· a person’s income and wealth

· a person’s job

· a person’s position in society.




	The Government measure our social class based on:

· occupation

· income

· status.




	There are also other, more informal indicators of social class.

These might include: 

· accent/grammar – the way people speak 

· education – the type of school, eg. private or state, university, etc.

· shopping – where people shop, goods they buy, etc.

· entertainment – what people do for fun?

· holidays – where people go on holiday, length of holiday, etc.

· district/area people live in 

· type of house – detached/terrace/semi; bought or rented.




Social Class: Intermediate 1 and 2

Class depends largely on economic differences between groups – differences in income and wealth, possession of material goods and life chances. There are a number of ways to measure social class and social scientists have different views about how we should measure it.

Formal Indicators of class

The UK government recognises social class and measures it using the Registrar General’s classification. This system places people into broad social groupings based on their:

· occupation

· income

· status.

However, the relative merits of various occupations and their status is often questioned. For instance, in the UK non-manual work is usually given a higher status than manual work. However, it can be the case that manual workers earn more than non-manual workers, especially if they are skilled. For example it will usually be the case that a plumber will earn more than a person who works in a call centre but using the government’s definition of social class (see over) the plumber is in a lower social class.

Informal Indicators of Class

· Accent/Grammar – the way people speak. We can often associate certain accents with certain social classes, eg. Glaswegian accent and working class or Aberdeen accent and farm worker.

· Education – the type of school, eg. private or state, university, etc. If a person is educated in a private school we usually assume that they have come from a middle or upper class background.

· Shopping – where people shop, goods they buy, etc. We tend to associate certain shops with certain social classes. For example Harvey Nics and upper class ladies who lunch!

· Entertainment – what people do for fun? Bingo or opera? Certain activities tend to be associated with certain social classes.

· Holidays – where people go on holiday, length of holiday, etc. Skiing in Klosters or the Pleasure Beach at Blackpool?

· District/Area people live in. Often certain neighbourhoods or even parts of the country are associated with certain social classes.

· Type of house – detached/terrace/semi; bought or rented.

Social Class: Intermediate 2

Two of the many ways to measure social class

The Government uses the system below:

	1. Higher managerial and professional occupations.

1.1. Employers and managers in larger organisations (eg. company directors, senior company managers, senior civil servants, senior officers in police and armed forces).
1.2. Higher professionals (eg. doctors, lawyers, clergy, teachers and social workers).

	2. Lower Managerial and professional occupations (eg. nurses and midwives, journalists, actors, musicians, prison officers, lower ranks of police and armed forces).

	3. Intermediate occupations (eg. clerks, secretaries, driving instructors, telephone fitters).

	4. Small Employers and ‘own-account’ workers (eg. publicans, farmers, taxi drivers, window cleaners, painters and decorators).

	5. Lower supervisory, craft and related occupations (eg. printers, plumbers, television engineers, train drivers, butchers).

	6. Semi-routine occupations (eg. shop assistants, hairdressers, bus drivers, cooks).

	7. Routine occupations (eg. couriers, labourers, waiters and refuse collectors).

	8. Plus an eighth category to cover those who have never had paid work, and the long-term unemployed.


This is another way of measuring social class.

Goldthorpe’s Class Scheme (Revised)

	Classes I and II
	All professionals, administrators and managers, higher grade technicians and supervisors of non-manual workers.

	Class III
	Routine non-manual employees in administration and commerce, sales personnel, other rank-and-file service workers.

	Class IV a/b
	Small proprietors, self-employed artisans and other ‘own-account’ workers with or without employees.

	Class IV c
	Farmers and smallholders and other self-employed workers in primary production.

	Classes V and VI
	Lower-grade technicians, supervisors of manual workers and skilled manual workers.

	Class VII a
	Semi- and unskilled manual workers (other than primary production).

	Class VII b
	Agriculture and other workers in primary production.


Social Class: Intermediate 2

	Activity (Intermediate 2)
What are the strengths and weaknesses of using the Registrar-General’s classification?

What are the strengths and weaknesses of using Goldthorpe’s classification?




Social Class Intermediate 2: Suggested Responses

	Activity (Intermediate 2)
What are the strengths and weaknesses of using the Registrar-General’s classification?

Strengths

· occupational link

· hierarchy in terms of income is generally correct

· reflects society’s notion of awarding higher status to non-manual jobs.

Weaknesses

· anomalies such as income of most plumbers versus most clerical workers

· takes into account class of ‘head of household’, usually the man

· no place for non-paid work, particularly childcare.

What are the strengths and weaknesses of using Goldthorpe’s classification?

Strengths

· takes into account those who own their own business and the self-employed

· occupational link

· hierarchy in terms of income is generally correct.

Weaknesses

· anomalies such as placing all self employed above lower grade technicians and semi-skilled workers

· no place for non-paid work, particularly childcare.




Social Class: Intermediate 1 and 2

Wealth and Income

	Wealth

· can be inherited or won

· land

· antiques

· property

· jewellery.
	Income

· money earned

· wages

· salary

· benefits

· profits from shares, bank accounts, etc.




Social Class: Intermediate 1 and 2

	Activity

Complete the following activity by making a note of the effect high or low income and wealth has on the following areas:

Low Income and Wealth

High Income and Wealth

Food and clothing

Housing

Consumer Goods

Education

Services




Intermediate 1 and 2

	Activity

Discussion

Explain the ways income and wealth can be related to a person’s status in society.




Possible discussion points

Wealth

Examples of wealth would be:

· winning the lottery

· inheriting a house or land from parents/family

· owning a company

· owning a small amount of wealth such as jewellery or a painting.

Income

· A salary from a permanent job – usually paid every four weeks or monthly

· Money from part-time work, eg. an evening job in a bar.

· Benefits, eg. social security benefits such as Income Support or Sickness Benefit.

· Other Benefits such as Child Allowance.

· Interest from bank accounts or building society.

The Effects of Income and Wealth

Food and Clothing

· What and how much you buy is dependent on the amount of money you have.

· Food: a good level of income can buy quality food such as organic produce, fresh meat, fruit and vegetables, which can ensure a balanced and healthy diet. A poor level of income may necessitate buying inferior types of food, eg. filling up on bread and potatoes.

· Clothes: a good level of income can buy good quality basic clothing and allow the choice to buy designer clothes or other luxury items.

Housing

· If a person has a high level of income this allows them to buy or rent a house that is warm and free from damp. You can choose to rent or buy and choose which area of the country/town to live in. Those with a low income may find themselves without this choice and suffer from housing which is damp or overcrowded. They may also find themselves in an undesirable area of town, eg. a noisy neighbourhood or one without facilities such as safe play areas for children.

Consumer Goods

· In modern society buying things is important to us. Many people feel it is important to have a certain lifestyle. Money can buy most things, eg. mobile phone and Play Stations.

Education

· If a person has a high level of income they may choose to send their children to private schools or can choose to live in an area where there is a school with a good reputation.

· They will find it easier to fund their family if they choose to go on to further or higher education.

Services

· If a person has a high level of income they can pay for their own car(s) or taxis. They may also choose to opt for private services such as hospitals, dentists, etc.

Social Class: Intermediate 1

The Effects of Social Class

· The social class we are in can affect our life chances.

· People in different social classes have different life chances.

· Social class is related to inequalities in life chances.

These include:

Health

· There is a strong link between social class and health.

· Those in lower social classes are also more likely to suffer from long-term illnesses such as heart disease and cancer.

· People from higher social classes (Classes 1 and 2) live longer than those in lower social classes (6, 7 and 8).

	Activity

1. Can you explain the reasons people in lower social classes suffer from poorer health?

Hint – think about diet, housing, exercise, lifestyle and so on.




Education

· There is a strong link between social class and education.

· Pupils from higher social classes tend to achieve more qualifications at school than pupils from lower social classes.

· More pupils from middle class homes also progress to college and university than pupils from working class backgrounds. 

	Activity

1. Can you explain the reasons people in higher social classes gain more qualifications and do better in school?

Hint – think about their family, their ambitions and so on.




Housing

· Those in lower social class families often suffer disadvantages in terms of housing.

· More people in lower social classes live in rented accommodation and are more likely to experience overcrowded and damp conditions than those in higher social classes. 

	Activity

1. Explain why people from higher social classes enjoy better housing conditions.

Hint – think about the cost of housing, areas to live in and so on.




Social Class: Intermediate 2 

The Effects of Social Class
Social class affects our life chances.

Social class is related to many inequalities in society – for instance:

· Health

· Education

· Housing

· Conditions of work.

Health

There is a strong link between social class and health and there have been many reports that outline these links. For example, the Black Report and the Acheson Report clearly show that the poorer you are in the UK the poorer your health is. For example, people from higher social classes (Class 1 and 2) live longer than those from lower classes (Classes 6, 7 and 8).

Those in lower social classes are also more likely to suffer from long-term illnesses such as heart disease and cancer.

	Discussion

Why do you think that people in lower social classes suffer from poorer health?




Education

There is a strong link between social class and educational attainment. Pupils from higher social classes tend to achieve more qualifications at school than pupils from lower social classes.

More pupils from higher social classes also progress to college and university than pupils from lower social classes. This is true even where pupils are evenly matched in terms of ability and IQ.

	Discussion

Why do you think that people in higher social classes achieve more qualifications at school and beyond?




Housing

Those in lower social classes suffer disadvantages in terms of the type of housing and the district or area they live in.

More people in lower social classes live in rented accommodation and are more likely to experience overcrowded and damp conditions.

Those in higher social classes tend to live in areas that have low crime rates and good amenities such as schools and leisure facilities. Housing for those in lower classes can often be in run-down estates with poor amenities, such as lack of access to public transport links.

	Discussion

Why do people from lower social classes experience poorer housing conditions than those in higher social classes?




Conditions of Work

Those in higher social classes tend to have better qualifications and therefore access to better jobs. The jobs that many people from higher social classes do tend to be professional or ‘white-collar’ jobs. Such jobs are usually in more comfortable and safer conditions than jobs that involve manual labour.

Jobs done by people in higher social classes often have ‘perks’ such as company cars, private health insurance and occupational pensions.

This means that people in higher social classes not only have a better working life but also enjoy a better retirement.

	Discussion

Why do people from higher social classes enjoy better working conditions than those in lower social classes?




Social Class: Intermediate 1

Social Mobility

	Social class is a category of stratification.

It is an open system – this means that people can move up and down social classes.

If people increase their income, wealth and status they can move up the ladder of social class.




	For example, a person could begin their working life as a hairdresser (the government classifies this as social class 6) but they then attend evening classes to gain more qualifications and in time become a lecturer in Hairdressing at a further education college (the government classifies this as social class 1). He or she has moved up the social class scale.

This is called Upward Social Mobility.




[image: image3.wmf]
	However, if people lose wealth, income or status they can move down the hierarchy.

For example, if a person who owns their own small business in plumbing (the government classify them as social class 4) loses this business and goes back to work as a plumber employed by another business they will have moved down the social class scale (the government classify them as social class 5).

This is called Downward Social Mobility.




	Activity

1. Make a list of all the changes in a person’s life that could result in them moving up the hierarchy of social class.

2. Make a list of all the changes in a person’s life that could result in them moving down the hierarchy of social class.




	Discussion

Do you feel that it is easy or difficult for people to move up the ladder of social class?

Explain your answer.




Social Class: Intermediate 2

Social Mobility 
Social class is a category of stratification.

It is an open system – this means that people can move up and down the hierarchy.

Upward social mobility may occur if people increase their income, wealth and status. That is, they move up the ladder of social class.
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Downward social mobility may occur if people lose wealth, income or status such that they move down the hierarchy.

	Activity

1. Make a list of all the changes in a person’s life that could result in them moving up the hierarchy of social class.

2. Make a list of all the changes in a person’s life that could result in them moving down the hierarchy of social class.

3. Does the social class you are born into affect your chances of social mobility?




	Discussion

Do you feel that people born into lower have the same opportunities for social mobility than those born into higher social classes?

Explain your answer.




Social Class: Intermediate 2

Types of social mobility

Intragenerational mobility

This is when mobility happens within a generation.

This is measured by comparing the occupation of a person at two or more points in their life. For instance if a person starts off their working life as a cleaner and within ten years is employed as a teacher, they have achieved social mobility – intragenerational mobility.

Intergenerational mobility

This is where mobility happens between generations.

We can measure this by comparing the occupation of children with their parents.

For example if the son of a building labourer becomes a doctor, he has achieved social mobility – intergenerational mobility.

Sociologists disagree about the amount of social mobility that exists in the UK.  These disagreements are related to two issues:

1. Theories about the formation of class and class conflict.

2. Problems concerning the measurement of social mobility.

Theories about the formation of class and class conflict

As you have already studied (or will study), sociologists have differing theories about the formation of class and class conflict.

Marxists for example view class in relation to ownership of the means of production; this means ownership of industry, factories, banks, etc. Simply put – you are either in the class that owns and controls the country’s wealth, or you are not. 

Marxists use the term ‘exploitation’ to describe the relationship between the class who own the means of production – the bourgeoisie – and the people who work for a living –the proletariat. They claim that the bourgeoisie try to keep the wages of the proletariat as low as possible so that they can make as much profit as possible.

So, for Marxists the interests of these classes are opposite to each other. The bourgeoisie want to increase profits and the proletariat want to increase their wages –Marxists argue you can’t really do both.

Functionalists, however, take a very different view of class.

Functionalists see class as necessary – we need class to make society run effectively. They claim that in our society, to get the best people to do the best jobs we have to pay some people more money than others. Functionalists claim that this is fair because we live in a meritocracy – this means that we all have the opportunities to do well in education, to get a well-paid job and to become wealthy. All we have to do is take these chances and work hard.

Problems concerning the measurement of social mobility

Occupation is used as an indicator of social class but sociologists use different criteria for ranking jobs. For instance, some researchers put most emphasis on the status of jobs while others place more emphasis on the economic rewards jobs bring.

Many studies of social mobility do not include any information about women. Patterns of mobility tend to be different for women, as they tend to have different types of jobs.

Social Class: Intermediate 1

Case Study: Social Class in the UK

In the UK we have a monarch – the Queen – and an aristocracy. Although they are not as powerful as they once were some sociologists have suggested that the class system in the UK is based on this.

The Aristocracy – usually described as the Upper class.

Professional and Business People, for instance lawyers and doctors, are usually described as the Middle class.

Craft workers and labourers, for instance joiners, factory workers and clerical workers, are usually described as the Working class.

However, over recent years there have been many changes in the nature and types of work people do. Some sociologists have claimed this has led to changes in the social class structure.

For example, there has been a decline in heavy industries such as coal mining, shipbuilding and steel working. This means that fewer people are employed in this kind of heavy manual work; less than half of all employees in the UK now have manual jobs (General Household Survey).

At the same time there has been an increase in service industries such as banking, retail and call centres. More people are now employed in this type of non-manual work. Employment in service industries increased by almost three million between 1983 and 1997 (Labour Market Trends, 1997).

	Activity

Discussion

What effects do you feel the changes in work have had on social class in the UK?

Make a list of any changes you can think of.




Suggested Responses

	Activity

Discussion

What effects do you feel the changes in work have had on social class in the UK?

Make a list of any changes you can think of.

· increase in white collar jobs, eg. call centres

· reduction in manual-type jobs

· overall general increase in standard of living for most people, eg. foreign holidays, cars, consumer goods

· expansion of education opportunities – numbers in further and higher education and the impact on types of work.

Linked to:

· increase in home ownership, especially for working class (Council house sales, etc.)

· increase in consumer goods ownership – iPods, satellite and cable TV, flat screen TV, mobile phones, etc.

· overall general increase in standard of living for most people, eg. foreign holidays, cars, consumer goods

· less obvious/visible differences in wealth and income.




Social Class: Intermediate 2

Case Study: Social Class in the UK 

In the UK we have a monarch – the Queen – and an Aristocracy. Although they are not as powerful as they once were, some sociologists have suggested that the class system in the UK is based on this.

The Aristocracy – usually described as the Upper class.

Professional and Business People, for instance lawyers and doctors, usually described as the Middle class.

Craft workers and Labourers, for instance joiners, factory workers and clerical workers, usually described as the Working class.

However, over recent years there have been many changes in the nature and types of work people do. Some sociologists have claimed this has led to changes in the social class structure.

For example, there has been a decline in heavy industries such as coal mining, shipbuilding and steel working. This means that fewer people are employed in this kind of heavy manual work; less than half of all employees in the UK now have manual jobs (General Household Survey).

At the same time there has been an increase in service industries such as banking, retail and call centres. More people are now employed in this type of non-manual work. Employment in service industries increased by almost three million between 1983 and 1997 (Labour Market Trends, 1997).

Social Mobility in the UK

There have been many studies of social mobility in the UK.

An early study by David Glass (1954) analysed mobility amongst men in the 1950s and found that Britain was not a very ‘open’ society: Glass found that upward mobility was possible, around 30% mobility from blue-collar to white-collar jobs, and was more common than downward mobility. However, he found this was mostly concentrated at the middle level and those people right at the bottom tended to stay there. Significantly, around 50% of sons of workers in professional and managerial professions were also in similar professions. Glass also found a high level of ‘self-recruitment’ into elite positions within society – this means that people from the high social classes helped their friends and family to get jobs in the same type of work 

Another important study was the Oxford Mobility Study, first carried out by John Goldthorpe in 1972, and updated in 1980 and 1986. The study concluded that there were higher rates of mobility with more long-range movement. This means they found evidence that people were moving up two or more social class groups, for instance from social class 4 to social class 2.

However, this upward mobility was mainly due to the changes in job structures, that is the move to more white-collar work. The study found that two-thirds of the sons of unskilled and semi-skilled were themselves in manual work. Only around 30% of professional and managerial workers were from working class backgrounds and only 4% of men in blue-collar work from professional and managerial family backgrounds.

Whilst finding higher rates of mobility than the Glass study, the Oxford Mobility Study concluded that the relative chances of mobility remained unequal and that inequality was firmly rooted in the class structure.

The study was updated about ten years later (Goldthorpe and Payne, 1986). That study largely backed up the findings of the first study but also noted further developments.

There had been an increase in the number of men moving into professional and managerial jobs from working class families. However, this was again related largely to the changes in job structure (decrease in blue-collar work and an increase in white-collar jobs).

In the 1980s Marshall et al. produced the Essex Mobility Study and found a great deal of mobility in UK society. For instance a third of those in higher managerial and professional jobs were from blue-collar backgrounds.

Women were included in this study and it was found that their chances of mobility were hindered by their over-representation in routine non-manual (clerical and retail) jobs.

Overall there had been a tendency to upgrade jobs that produced ‘upward mobility’.

Peter Saunders (1990 and 1996) claims that the UK is a meritocracy as the reward go to those who have the ability and effort. He feels it is ability and effort, and not class background that are the key factors in occupational success.

Saunders used empirical data from the National Child Development Agency to provide evidence those children who are able and willing to work hard gain more success. So he argues that the apparent inequalities in society stem from the unequal distribution of ability and effort.

The Scottish Mobility Study by Payne (1987) showed generally high rates of upward social mobility and data on inter-generational mobility for 1997 (McCrone) showed higher levels of upward mobility into the middle class than in the 1970s.

AH Halsey carried out a study in 1995 and found evidence that there was more upward social mobility in the UK over the past century. This led Halsey to describe society as shaped like a lemon, with a small number of upper and lower class at either end and a large middle class in between.

Social Class: Intermediate 2

Embourgeoisement

This is a term that means ‘becoming bourgeois’ or ‘becoming middle class’.

The term has been used as the basis of a theory that suggests that the manual working class are becoming more like the middle class. The argument is that all industrial societies have seen an increase in equality and affluence since the end of the Second World War. For example, increased salaries, greater job security, and higher disposable income. These changes have eroded the distinctive values and lifestyle of the working class. 

As the incomes of the working class have increased, so have their capacity to buy consumer goods such as mobile phones, PCs, iPods, cars and their own homes. Those who put forward the theory of embourgeoisement argue that working class people are also adopting middle-class values and lifestyles to match their incomes.

	Old class structure
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Social Class: Intermediate 1

Revision

Which statements are true and which are false? Tick the correct box.

	Statement
	True
	False

	Social class is an open system.
	
	

	Social class means that everyone in the UK is treated fairly.
	
	

	Social class is only based on your parents’ job and income.
	
	

	People from lower class backgrounds live longer than middle class people.
	
	

	There is only way of measuring class.
	
	

	Social Mobility means moving up and down the ladder of social class.
	
	

	There is no social mobility in the UK.
	
	

	Social class is based on a person’s income, job and status.
	
	

	There is a huge amount of social mobility in the UK.
	
	

	People from middle class backgrounds tend to gain more qualifications at school than people from lower class backgrounds.
	
	


Social Class: Intermediate 1

Revision

Match the statement to the correct area of social life:

· health

· housing

· education

· work.

	Statement
	Area of Social Life

	People from middle class backgrounds tend to have better working conditions.
	

	People from lower classes tend to die younger than middle class people.
	

	People from middle class backgrounds tend to get better educational qualifications.
	

	People from lower class backgrounds tend to have poorer housing conditions such as dampness and overcrowding.
	


Social Class: Intermediate 2

Revision

Which statements are true and which are false? Tick the correct box.

	Statement
	True
	False

	Social class is a closed system.
	
	

	Social class means that everyone in the UK is treated unfairly.
	
	

	Social class is only based on your parents’ background and where you live.
	
	

	People from lower class backgrounds have better health than those in higher social classes.
	
	

	The Registrar General’s Classification of social class is only one way of measuring class.
	
	

	There are different sociological theories about social class and its effects.
	
	

	Social class has an effect on our life chances.
	
	

	Social class is based on a person’s income, job and status.
	
	

	There is a huge amount of social mobility in the UK.
	
	

	People from middle class backgrounds tend to gain more qualifications at school than people from lower class backgrounds.
	
	


Social Class: Intermediate 2

Revision

1. Explain what is meant by the term ‘class stratification’.

2. Describe three ways social class works in UK society.

3. For each area of social life listed below describe in detail the way inequality may be found:

· health

· education

· work

· housing.

4. Explain what is meant by the term ‘social mobility’.

5. Explain why there is disagreement amongst sociologists about the measurement of class.

6. Explain why social class in the UK can be described as an ‘open system’.

7. Outline the findings of studies on social mobility in the UK.

	Essay Question

Explain the link between social class and social mobility in the UK.

Your essay should include:

· a very clear and detailed explanation of social class and social mobility

· an explanation of the link between social class and mobility.




Gender

Tutor Guide

1. OHT – provides a definition on gender stratification. This can provide an introduction to the topic and provide a stimulus for general discussion around this topic.

2. Student handouts are differentiated for Intermediate 1 and 2, and activities seek to clarify the differences between sex and gender. They also provide an introduction to the concept of socialisation and the idea of masculine and feminine as learned behaviour. 

3. Student handouts seek to introduce the link between gender stratification and inequalities in the main areas of social life. Activities in the Intermediate 1 handout are designed to reinforce these links and to promote discussion on the areas highlighted. Intermediate 2 handouts introduce the link between gender stratification and inequalities in areas of social life and also seek to introduce some of the theoretical underpinning in this topic, drawing on the basic work covered in Unit 1. The aim is to promote further discussion and reading on these issues.

4. The case study provides basic detail on gender stratification in the UK. The case study should provide a basis for further discussion and research/reading on the topic.

Social Stratification: Gender 

· Usually has a biological basis but can lead to inequality

· There are differences in what is considered to be masculine and what is feminine. For instance behaviour, emotion and work

· What is considered masculine and what is considered to be feminine can vary from society to society
Sex and Gender: Intermediate 1

People often talk about gender and sex as if they are the same thing but sociologists do not.

	Sex
	Gender

	Physical features – sexual organs and genetic make-up.

A person’s sex is determined during conception.

Men and women have different sexual organs and reproductive systems.


	What is considered to be masculine and what is feminine.

The way men and women are expected to behave. This can vary over time and between cultures.


Gender

Stratification is often based on what a society thinks is acceptable or unacceptable. This can include things such as our behaviour, emotions, work and roles.

Sociologists challenge the view that this is entirely due to sex and say differences are not biological but social.

We learn how to be ‘masculine’ and ‘feminine’.

	Activity

Make a note of what sociologists mean by the term gender.




Socialisation

Socialisation is the term used to describe the ways we learn our behaviour.

Sociologists claim that we learn our gender-roles through socialisation – firstly from our families and then at school, from our peers, from the media and at work.

Gender-roles are the specific ways that men and women are expected to behave. Gender-roles affect the way we speak and dress, the feelings we feel we can express, the work we are expected to do in and outside the home.

There is lots of evidence to back this up. For instance it has been shown that boys and girls are brought up differently from the moment they are born. In the UK, for example, baby boys are commonly dressed in blue and girls in pink.

	Activity

Complete the table below by making a list of characteristics we commonly identify as ‘masculine’ or ‘feminine’

Masculine

Feminine




Sex and Gender: Intermediate 2

Sex and Gender

People often talk about gender and sex as if they are the same thing but sociologists do not.

Sex is our physical features – sexual organs, reproductive systems and so on.

Gender is what is considered to be feminine or masculine.

Gender

Stratification is often based on what a society thinks is acceptable or unacceptable. This can include things such as our behaviour, emotions, work and roles.

Sociologists challenge the view that this is entirely due to sex and say differences are not biological but social. Our sex is determined at conception and we develop male or female bodies, but we learn how to be ‘masculine’ and ‘feminine’.

Socialisation

Socialisation is the term used to describe the ways we learn our behaviour.

Sociologists claim that we learn our gender-roles through socialisation, firstly from our families and then at school, from our peers, from the media and at work.

Gender-roles are the specific ways that men and women are expected to behave. Gender-roles affect the way we speak and dress, the feelings we feel we can express, the work we are expected to do in and outside the home.

There is lots of evidence to back this up. For instance it has been shown that boys and girls are brought up differently from the moment they are born. In the UK, for example, baby boys are commonly dressed in blue and girls in pink.

	Activity

1. Make a list of characteristics we commonly identify as ‘masculine’ or ‘feminine’.

2. Are these characteristics things we are born with or things we learn? Explain your answer.

3. What do sociologists mean by the term gender?

4. Make a note of the ways boys and girls learn their gender-roles. 

Hint – think about the home, play, school and the media.




Sex and Gender: Intermediate 1

Gender Inequalities

Education

At the moment in the UK women are doing better in education than men are.

Girls in school are achieving better qualifications at Standard Grade and Higher Still levels. There are also more women than men going on to higher education.

However

Many women are still doing subjects that are ‘stereotyped’ as ‘girls’ work’ or ‘women’s work’, such as childcare courses and social subjects.

Success in education is still not leading to promotion and jobs at higher managerial levels. Many women are still employed in work which brings in less money and requires less skill, for instance lower grade clerical jobs and work in the retail and service sector. A recent study by the Equal Opportunities Commission estimated that it will take another 100 years for women’s wages to be equal to that of men doing similar or the same job.

In 2001 a study of women’s occupations found that women’s employment is concentrated in a narrow range of jobs. 44% of women work part-time, mainly to accommodate family responsibilities – few high paid jobs allow for part-time working.

	Activity

1. Which subjects in school, colleges and universities do you feel are stereotyped as ‘masculine’ or ‘feminine’ subjects or courses?

2. Why despite their success in education do many women end up in lower grade/lower paid jobs?




Sex and Gender: Intermediate 1

Gender Inequalities

Work

There are laws in the UK that are designed to help women to achieve equality at work:

The Sex Discrimination Act

This law makes it illegal to discriminate against a person on the grounds of their gender and covers most areas of life as well as work. It is illegal to refuse a person a job because they are male or female.

The Equal Pay Act

This law makes it illegal to pay people of different genders different pay if they are doing the same job.

However, despite the law there are still inequalities in women’s pay and in the type of work they do.

For instance in schools, the majority of teachers are women but the majority of promoted staff (Deputy Head Teachers and Head Teachers) are men.

In the UK Parliament less than 30% of MPs are women.

78% of top managerial positions are held by men, compared to 20% held by women.

Due to childcare responsibilities, women often take part-time jobs or make job-share arrangements. Many professional/high earning jobs do not allow for this and so they can be forced into work that is not at the level they are qualified and trained for.

Career breaks to have a family can also affect women’s chances of promotion.

	Activity

1. Why are there still inequalities in the pay women receive?

2. Why are there so few women in management jobs?

3. Are there ‘hidden barriers’ that prevent women succeeding in work? What are they?




Sex and Gender: Intermediate 1

Gender Inequalities

Family Life

In the UK many women work, either full-time or part-time.

However, although many men now help out with household chores, the bulk of the work and responsibility for it is still carried out by women.

Women also have the largest responsibility for childcare.

	Activity

1. From your experience, do you feel that men and women equally share household tasks?

2. From your experience, do you feel men and women equally share childcare responsibilities?




Abuse

In Scotland in 1999 it was estimated that 1 in 5 women live in constant fear of domestic abuse.

Campaigns such as ‘Zero Tolerance’ in Scotland and other campaigns in the UK and beyond have highlighted these issues.

Sex and Gender: Intermediate 1

Gender Inequalities

Feminism

There are several different versions of Feminism – Liberal Feminism, Marxist Feminism, Radical Feminism and Black Feminism.

Most share some common features:

· Many feminists see society as being patriarchal, that is, dominated by men. Many feminists argue that men have the most power in families and tend to have better jobs in terms of pay and status.

· Most feminists feel that until recently sociology has neglected women – that until the 1970s there was very little written about women and the issues that concern women (eg. housework and women’s health). A number of feminists criticise what they call ‘malestream’ sociology – male dominated sociology.

The sociology of gender has developed alongside the Women’s Movement. Feminist sociologists have challenged the views of some colleagues and have rejected the claims of functionalists such as Murdock and Parsons that male dominance in society is inevitable. 

However, feminists are influenced by different ideologies – for instance Socialist and Marxist feminists are influenced by left-wing ideology and Liberal feminists are influenced by the ideology of liberalism. 

Gender Stratification and Areas of Social Life

Education

At the moment in the UK women are doing better in education than men are.

Girls in school are achieving better qualifications at Standard Grade and Higher Still levels. There are also more women than men going on to higher education.

However

Many women are still doing subjects that are ‘stereotyped’ as ‘girls’ work’ or ‘women’s work’, such as childcare courses and social subjects.

Success in education is still not leading to promotion and jobs at higher managerial levels. Many women are still employed in work which brings less money and requires less skill – for instance lower grade clerical jobs and work in the retail and service sector.

Work

There are laws in the UK that are designed to help women to achieve equality at work:

The Sex Discrimination Act

This law makes it illegal to discriminate against a person on the grounds of their gender and covers most areas of life as well as work. It is illegal to refuse a person a job because they are male or female.

The Equal Pay Act

This law makes it illegal to pay people of different genders different pay if they are doing the same job.

However, despite the law there are still inequalities in women’s pay and in the type of work they do.

For instance in schools, the majority of teachers are women but the majority of promoted staff (Deputy Head Teachers and Head Teachers) are men.

In the UK Parliament less than 25% of MPs are women.

By the 1990s progress in education and employment meant that women made up 49.6% of all workers in the UK. However, by 1996 only 33% of all managers and senior administrators were women and only 7% of High Court judges, while 92% of all care assistants were women.

In 2002 only 20% of the top managers in the country were women.

Due to childcare responsibilities, women often take part-time jobs or make job-share arrangements. This can be in work that is not at the level they are qualified and trained for.

Career breaks to have a family can also affect women’s chances of promotion.

In 2003 women in full-time work still earned on average only 81% of male wages. This is one of the widest gaps in earnings in Europe.

Family Life

In the UK many women work, either full-time or part-time.

However, although many men now help out with household chores, the bulk of the work and responsibility for it is still carried out by women. Studies carried out by Feminists such as Ann Oakley (The Sociology of Housework, 1972) have shown that changes in the carrying out of household tasks has changed but not significantly. Men do perform more household tasks but women still carry most responsibility for household and childcare in the home. Women also have the largest responsibility for childcare. Oakley’s sample was small but her findings seem to have been backed up by other sociologists, for example Martin and Robert’s ‘Women and Employment’ (1984). Fiona Devine (1992) in her study of car workers families in Luton found that conjugal roles were for the most part segregated. Above all women remain responsible for childcare and housework and their husbands help them.

Even in terms of emotions women seems to have more to do. Dunscombe and Marsden (1995) investigated the division of ‘emotion work’ within relationships and found that women tended to put more time and effort into their relationships.

Changes have happened that affect family life, for instance the changes in divorce laws which make it easier to divorce and the corresponding changes in benefits, child support and social acceptability of divorce. Changes have also taken place in social attitudes to single parents (divorced or never married).

Such changes have meant more independence for many women – for instance in 1979 74% of women were married but this figure had fallen to 51% by 2001.  However, the increase in the number of single parents has disadvantaged many women. For example, childcare responsibilities may restrict their opportunities to do paid work.

Abuse

In Scotland in 1999 it was estimated that 1in 5 women lives in constant fear of domestic abuse. Abuse includes any male violence against women, including assault, sexual harassment, rape, sexual assault and child abuse.

Campaigns such as ‘Zero Tolerance’ in Scotland and other campaigns in the UK and beyond have highlighted these issues. The states, especially the police, are now more willing to take action against violence in the home.

Feminists often see male violence as a form of power over women. The use of violence/threat of violence keeps women in their place and puts them off questioning patriarchy.

	Activity

1. Describe in detail the effects gender stratification has on women in the following areas of social life:

· family

· education

· abuse.

2. Explain the link between gender stratification and inequality in each of the areas of social life given above.




Sex and Gender: Intermediate 1 and 2 

Case Study: Women in Scotland

It is argued that women in Scotland still experience inequalities based on gender. These inequalities happen in all areas of life-social, economic and political.

Work

On average women in Scotland earn only 72% of the male average weekly earnings.

This tends to relate to the type of work women do – for instance many work in low paid areas such as care work (92% of care workers are women) and in retail and low grade clerical work.

42% of all women workers are part-time.

Relatively few women gain promotion to top managerial and administrative positions. For instance in Scottish universities less than 10% of professors are women and in secondary schools only 9% of head teachers are women although over half of all teachers are women.

Power

Although the Scottish parliament has an excellent record on female representation – the number of female MSPs is greater than in most parliaments – there are only 51 women MSPs.

Scotland only has one female judge and no female police chief constables.

Violence and Abuse

Despite campaigns such as ‘Zero Tolerance’ violence and abuse against women continues to be a problem. It is estimated that as many as 1 in 5 women suffer violence in the home.

	Activity

Discussion

Explain the ways women experience gender stratification in the UK today.




Gender Stratification: Intermediate 1

Revision

	Which one of the following statements best describes gender stratification:

1. Men and women have different physical characteristics.

2. Social inequality that is based on differences in gender.




	Complete the table below by writing one statement that describes the effects of gender stratification on women for each area of social life given:

Area of social life

Effect of stratification on women

Family

Education

Work

Abuse




	Describe the ways women experience gender stratification in the UK.

Use examples from at least two areas of social life in your answer.




Gender Stratification: Intermediate 2

Revision

1. What do sociologists mean by the term gender?

2. Choose any three areas of social life and describe some of the effects gender stratification has on women in these areas. Use specific examples in your answers.

3. Write a paragraph that explains the ways women experience gender stratification in the UK.

	Essay Question

Explain the link between gender and inequalities in the UK today.

Your essay should include:

· a detailed explanation of the concept of gender

· a detailed explanation of the link between gender and inequalities.




Race and Ethnicity

Tutor Guide

1. OHT – Race and Ethnicity provides definitions of race and ethnicity. This provides an opportunity to introduce the topic and to stimulate discussion on these terms and introduce some of the issues explored in this topic. Common sense versus sociological explanations should be explored.

2. OHT – Myth of Race and Ethnicity and Stratification should reinforce discussion points covered in the introduction and introduce the concept of inequality related to race/ethnicity stratification.

3. Race and Ethnicity in UK Today – Handout for Intermediate 1 and 2 – provides statistics and detail on race and ethnicity in the UK today. This should stimulate discussion on stereotypes and taken for granted common sense explanations surrounding these issues.

4. Intermediate 1 and 2 – exercises on race/ethnicity and identity. This should further stimulate discussion on the nature of race and ethnicity and reinforce some of the points introduced.

5. Tutor-led discussion on discrimination and prejudice for Intermediate 1 and 2. Terms should be introduced and definitions set. Students should identify the areas of life affected by discrimination and explore the possible feelings associated with prejudice and discrimination.

Intermediate 2 discussions should be related to current/recent issues in UK and worldwide, particularly issues related to global terrorism.

6. Race, Ethnicity and Inequalities. Handouts for Intermediate 1 and 2 – on the effects of race and ethnicity on life chances. These Handouts should be used to stimulate further discussion, reading and research.

7. Races and Media Handout – Intermediate 1 and 2. A handout providing a brief introduction to the issues surrounding race and the media – including stereotyping.

Race and Ethnicity
	Race

Is based on biological, physical or genetic features



	Ethnicity

Is social and describes the cultural features of different groups



	Minority Ethnic Groups

Is the term widely used in sociology. This term indicates a group who are not only a minority in numbers but who suffer disadvantages compared to the majority of the population.

It also indicates a group who have some sense of shared identity and some sense of group solidarity.


The Myth of Race

· Sociologists claim that race is a myth and there are very few genetic differences between people of different ‘races’

· The physical differences that some people claim exists between different ‘races’ are also false and are often based on stereotypes

· The differences between groups are cultural and social

· The inequality and discrimination experienced by people from different ethnic groups are also social.

Ethnicity and Stratification

· Ethnicity can be a form of stratification

· Ethnicity can affect life chances

· Inequalities in life chances can include

	· Income

· Housing

· Health

· Employment


Race and Ethnicity: Intermediate 1

UK Today

· Ethnicity is a form of stratification.

· Ethnicity can affect life chances.

In the UK the population is made up of many different ethnic groups.

The 2001 census showed the UK population.

	Ethnic Identity
	% of UK Population 

	White
	92.8

	Black – Caribbean
	0.9

	Black – African
	0.7

	Black – other
	0.5

	Indian
	1.8

	Pakistani
	1.2

	Bangladeshi
	0.5

	Chinese
	0.2

	Other
	1.4


Population of UK – 2001 Census

Ethnic minority groups now make up around 7% of the UK population.

In the past, immigration played a great part in shaping the UK’s ethnic composition. However, nowadays immigration is responsible for fewer and fewer of the minority ethnic population living in the UK. Most members of ethnic minority groups were born in the UK.

Race and Ethnicity: Intermediate 1

UK Today

Ethnicity is a form of stratification and can affect life chances.

The 2001 Census showed that the UK the population is made up of many different ethnic groups. However, the overwhelming majority of the population are white and just over 7% of the population are from ethnic minority backgrounds.

	Ethnic Identity
	% of UK Population 

	White
	92.8

	Black – Caribbean
	0.9

	Black – African
	0.7

	Black – other
	0.5

	Indian
	1.8

	Pakistani
	1.2

	Bangladeshi
	0.5

	Chinese
	0.2

	Other
	1.4


Ethnic minority groups now make up around 7% of the UK population.

In the past immigration played a great part in shaping the UK’s ethnic composition. However, nowadays immigration is responsible for fewer and fewer of the minority ethnic population living in the UK. Most members of ethnic minority groups were born in the UK.

In the UK today 62% of those from Caribbean origin had been born in UK.

Similarly 47% of those from Indian backgrounds were born in the UK.

44% of those from Bangladeshi backgrounds and 52% of African Asians were born in the UK.

In the 2001 Labour survey, just over 3 million people in England and Wales (7.2% of the population) identified themselves as members of a non-White Ethnic group.

Almost half of these people claimed a broadly Asian background – that is Indian, Pakistani or Bangladeshi.

Race and Ethnicity: Intermediate 1


Make a diagram about you.

List all the things that make you different from other people in other ethnic groups.

When you have finished – discuss your diagram with other people in your class.

[image: image5.wmf]
Race and Ethnicity: Intermediate 2
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	Activity

In small groups discuss the things that make us different to or the same as people from other ethnic groups.

Make a note of your group’s findings.

Share your findings with the rest of your class.




Race and Ethnicity: Intermediate 1

[image: image7.wmf]
	Activity

Discussion 

In small groups discuss and then write down how you might feel if being Scottish or living in your local area meant you were treated differently/badly compared to the rest of the population.

Think of groups who have suffered discrimination – for example Muslims in the UK or in other countries such as Croatians and Bosnians in the countries that were formerly Yugoslavia.




Race and Ethnicity: Intermediate 2
	Activity

Discussion 

In small groups discuss and then write down how you might feel if you belonged to an ethnic group that suffered discrimination. Being discriminated against would mean you had different life chances and opportunities.

Think of groups who have suffered discrimination, for example Muslims in the UK or in other countries such as Croatians and Bosnians in the countries that were formerly Yugoslavia.

Feedback your ideas with the rest of the class.




Race and Ethnicity: Intermediate 1
	Prejudice

To pre-judge people before you know the facts. Prejudice refers to opinions and attitudes held by members of one group towards another. These views are often based on opinion rather than evidence.




	Discrimination

To treat people differently, usually badly, because they are different in some way – for example a different skin colour or from a different ethnic group.




Discrimination often leads to people from minority groups experiencing poor life chances.

This often means they experience inequality in housing, income, employment, education and health. 

Ethnicity can be used as an excuse to exclude particular groups from sharing in wealth, status and power.

	Activity

1. Make a list of all the areas people from ethnic minority backgrounds may experience discrimination in.

2. Why do you think some ethnic minority groups suffer discrimination?




[image: image8.jpg]



Race and Ethnicity: Intermediate 1

	Education

[image: image9.wmf]
Black and Asian student gain fewer qualifications from school and college than White students.

In school Black and Asian pupils often suffer from name-calling. They may also suffer from using books and teaching materials that are bias and contain stereotypes.

Stereotype – is when a group of people are said to have a set of characteristics – for instance all Scots are mean. Often these characteristics are negative, exaggerated and not based on fact – for instance all French people eat too much garlic!




	Housing

[image: image10.wmf]
A higher number of Pakistani and Bangladeshi people live in poor housing compared to Indian people, White people and Afro-Caribbean groups.

In 1998 35% of Bangladeshi people lived in local authority housing compared to 7% of those from Indian backgrounds.

There is more overcrowding in ethnic minority households; for instance in 2004 2% of White households were deemed to be overcrowded compared to 6% of Caribbean, 13% of Indian, 33% of Pakistani and 43% of Bangladeshi households.

A 1997 survey also showed that families from ethnic minority backgrounds tended to live in more disadvantaged neighbourhoods. All minority groups were more likely to live in areas of high unemployment compared to Whites, were more likely to complain about infestation from vermin and be concerned about graffiti or vandalism.




	Employment

[image: image11.wmf]
There are higher rates of unemployment amongst Pakistani, Bangladeshi and Black groups than for Indian and White groups.

There is also a difference in the types of jobs done: in 1994 51% of Whites were employed in non-manual jobs compared to 32% of those from Pakistanis and 29% of those from Bangladeshi backgrounds.

Not surprisingly, Whites usually earn more than those from ethnic minority backgrounds.

People from ethnic minority backgrounds tend to be underrepresented in top civil servants posts, the police, banking and in parliament.

In the Scottish Parliament in 2005 for instance, there are no MSPs from ethnic minority backgrounds.




	Activity

1. Write down one piece of evidence that shows people from ethnic minority backgrounds suffer from discrimination in education.

2. Write down two pieces of evidence that show people from ethnic minority backgrounds suffer from discrimination in housing.

3. Write down two pieces of evidence that show people from ethnic minority backgrounds suffer from discrimination in employment.

4. Which group(s) do you feel suffer from most discrimination?




Race and Ethnicity: Intermediate 1

The Media
	Activity

1. Use up-to-date magazines and newspapers to collect as many different images and stories as you can of people from ethnic minority backgrounds.

2. In small groups examine all the images you have collected and complete the table below:

Brief description of story

Is the story positive or negative?

Does the story contain stereotypes?

3. Of all the stories above how many were positive and how many were negative?

4. What conclusions can you draw from these stories on people from ethnic minority backgrounds?




There have been positive changes over the past 20 or so years and the media have worked hard to get rid of racial stereotypes. The media now tries to portray society as it is – a multi-cultural society – but has a long way to go. Advertisers for instance have tried to use images of people of all races in society – an example of this would be recent Benetton adverts.

However, often the stories run by newspapers and TV portrays people from ethnic minority backgrounds in a negative way. This may not necessarily be intentional but come as a result of not running positive stories about British people from ethnic minority backgrounds. Also, certain racial stereotypes are still used by the media – for instance the link between Black men and sexual appetite.

All in all, the media has a long way to go.

Race and Ethnicity: Intermediate 2

Discrimination often leads to people from minority groups experiencing poor life chances.

This often means they experience inequality in housing, income, employment, education and health.

Ethnicity can be used as an excuse to exclude particular groups from sharing in wealth, status and power.

	Education

There is evidence to show that educational achievements in terms of qualifications vary and some ethnic groups do better than others.

Black and Asian student gain fewer qualifications from school and college than White students.

In school Black and Asian pupils often suffer from name-calling. They may also suffer from using books and teaching materials that are bias and contain stereotypes.




	Housing

[image: image12.wmf]
A higher number of Pakistani and Bangladeshi people live in poor housing compared to Indian people, White people and Afro-Caribbean groups.

In 1998 35% of Bangladeshi people lived in local authority housing compared to 7% of those from Indian backgrounds.

Although patterns of homeownership is broadly similar for Whites and ethnic minority groups, those from ethnic minority backgrounds tend to live in overcrowded conditions and in poorer areas.

There is more overcrowding in ethnic minority households; for instance in 1994 2% of White households were deemed to be overcrowded compared to 6% of Caribbean, 13% of Indian, 33% of Pakistani and 43% of Bangladeshi households.

A 1997 survey also showed that families from ethnic minority backgrounds tended to live in more disadvantaged neighbourhoods. All minority groups were more likely to live in areas of high unemployment compared to Whites, were more likely to complain about infestation from vermin and be concerned about graffiti or vandalism.




Race and Ethnicity: Intermediate 2

	Employment

[image: image13.wmf]
There are higher rates of unemployment amongst Pakistani, Bangladeshi and Black groups than for Indian and White groups.

Overall, those from Indians and Caribbean backgrounds continue to suffer from relative occupational disadvantage compared to Whites, whilst Pakistanis and Bangladeshis face severe disadvantage.

In 1994 51% of Whites were employed in non-manual jobs compared to 32% of those from Pakistanis and 29% of those from Bangladeshi backgrounds.

Such occupational inequalities between ethnic groups continue even when educational qualifications are considered – for instance, whilst 40% of White men who have A levels or qualifications above this gain work as professionals or managers. This figure drops to 15% for similarly qualified Caribbean men and 34% for Pakistani/Bangladeshi men.

Not surprisingly, Whites usually earn more than those from ethnic minority backgrounds.

People from ethnic minority backgrounds tend to be underrepresented in top civil servants posts, the police, and banking and in parliament.

In the Scottish Parliament for instance, there are no MSPs from ethnic minority backgrounds.




	Activity

1. Explain the differences in life-chances ethnic minority groups may face in the following areas:

· employment

· education

· housing.

2. Write down two effects of ethnic stratification.




	Essay

Explain the link between ethnicity and discrimination in employment.

Your answer should include

· a clear definition of the concept of ethnic stratification

· detail on the links between ethnicity and inequality in employment, including specific examples.




Race and Ethnicity: Intermediate 2

Media

[image: image14.wmf]
Since the late 1980s there has been a change in the ways Black people are portrayed in the media. That is, there has been a change in the media generally, to be more aware of stereotyping and to increase a diverse portrayal of Black people/groups in the media.

For instance, there has been an increase in the number of films made by Black producers, writers and directors, especially in the USA. Black actors have gained higher profiles in TV and in films, for instance Denzel Washington and Halle Berry.

Before the 1980s images of people from ethnic minorities were often negative and stereotyped, for instance the media often made a link between Black people and crime.

Since the late 1980s/90s there has been an increase in the use of multicultural images by the media. Companies such as Benetton and Phillips have successfully used multicultural images in their advertising campaigns.

However, even multicultural images can have racist connotations; for instance a Benetton advert where the hands of a Black man and a White man were handcuffed together caused great consternation as for some it had connotations of slavery and for some, connotations associated with back criminality. Hence, it can be difficult to avoid racism even when you try to.

There is also the consistent racist connotation of potent sexuality and Black men perpetuated by the media, overtly and covertly. This can sometimes come through the adulation, for example, of Black athletes such as Linford Christie.

Generally, recent portrayals of Black people in the UK have become less crudely racist and the media have made some successful attempts to challenge racial stereotypes. However, there is a long way still to go.

	Activity

In small groups:

· identify two recent adverts that include people from ethnic minority backgrounds

· discuss the images of ethnic minorities in these adverts.




	Activity
In small groups:

· identify any recent negative portrayals of people/groups of ethnic minorities

· discuss these images/stories and their effects.




Race and Ethnicity: Intermediate 1

Revision
	1. Which statement below is true and which statement is false?

a) People are different because of different cultural and social beliefs.

b) People from different ethnic groups are genetically different.




	        2.   Complete the table below by writing one statement that describes the       

              effects of race/ethnic stratification for each area of social life given:

Area of social life

Effect of race/ethnic on ethnic groups

Family

Education

Work




	3. Write a short paragraph explaining the effects of race/ethnicity on the life chances of those in minority ethnic groups.




Race and Ethnicity: Intermediate 2

Revision

	1. Which statement below is true and which statement is false?

a) People are different because of different cultural and social beliefs.

b) People from different ethnic groups are genetically different.




	2. Write down two effects of ethnic stratification.




	3.   Essay question: Explain at least two ways people from ethnic minority 

            groups experience inequalities.

Your essay should include:

i. Introduction 

ii. Explain the link between ethnicity and inequalities

iii. Give examples of inequalities from at least two areas of life in the UK

iv. Conclusion.




Age Stratification

Tutor Guide
1. OHT – Age stratification provides definitions/measurements of age. This provides an opportunity to introduce the topic – within the context of stratification. This also allows opportunities to stimulate discussion on issues surrounding the topic. Common sense versus sociological explanations should be explored.

2. Activity for Intermediate 1 and 2 are designed to promote discussion and thought on feelings, perceptions and issues about age. This includes discussion of words/terms/characteristics associated with age and the damage of stereotyping. Discussion also on advantages and disadvantages associated with certain ages.

3. Series of activities and information on discrimination and age.

4. Introduction to the concept of age set. Activity designed to allow students to explore age in other cultures.

5. Revision Intermediate 1/Intermediate 2.

Age

· Chronological Age

· Biological

· Legal

· Social

· Subjective
Age: Intermediate 1

	Activity

1. Construct a mind map about what it is like to be young.

2. Construct a mind map about what it is like to be old.

3. Discuss your mind maps in small groups; make any additions you feel necessary.




Age can bring advantages and disadvantages.

	Activity

· In small groups, make a list of the disadvantages people in the UK might face when they are old. 




Age: Intermediate 1

	Status

Sometimes older people are thought to be of less value than younger people.



	Income

Most people experience a drop in their income as they get older. This is because pensions are lower than wages.

For some elderly people this means they don’t have enough money to buy all the basic things they need – for example to heat their house properly.



	Health and Health Care

Older age can also mean an increase in ill health. As people get older they are more likely to suffer from ill health – even basic needs like glasses/contact lenses become more likely.

Sometimes elderly people feel they are discriminated against as doctors and other health professionals do not give them equal treatment because of their age.



	Diet

If older people don’t have a good income they may have a poor diet. They may not be able to buy healthy food and might have to shop at expensive local shops.



	Crime

Even though younger people are more at risk, many elderly people feel very threatened by crime.




Age: Intermediate 1

[image: image15.wmf]
Not all older people face hardship. Many older people now live very active and happy lives.

However, this is often dependent on income. Older people who have saved during their working lives and/or have a good pension can enjoy a happy and healthy retirement. This is related to the type of job and the level of income they had during their working life – for instance if a person has worked all their life, without experiencing illness or unemployment and has worked in a profession such as teaching they will probably have a reasonable amount of savings and a good pension when they retire.

However, if people are not valued by society this can lead to negative effects.

For instance:

· Name-calling to older people

· discrimination in work. Some people in their late 40s/early 50s may find it difficult to find work

· it can be more difficult to get loans as you get older.

	Young People and Age Stratification

Some people argue that it is not only older people who experience discrimination because of age. Some people claim that young people suffer discrimination because of their age. For instance, in the UK young people cannot claim Income Support until they are 18 years old and there is a different minimum wage (less) for under-21s.




Age: Intermediate 2

	Discussion

In small groups discuss the following points. Report your findings to the class.

· Make a note of images and words associated with being young.

· Make a note of images and words associated with being old.

· Is one age associated more with negative language and images? Why is this?




Can age bring advantages and disadvantages?

	Activity

1. In small groups, make a list of the advantages and disadvantages people in the UK might face when they are old and then when they are young.

Young

Advantages

Disadvantages

2. In small groups, make a list of the advantages and disadvantages people in the UK might face when they are old and then when they are old.

Old

Advantages

Disadvantages




Age: Intermediate 2

Being a certain age in some societies can bring advantages and disadvantages, for instance in areas such as health, income and status.

	Older People

In some modern Western societies older people are often seen as being less valuable than younger people.

When they stop working, many older people have a reduced income because they rely on pensions and savings and so on. Income when they are older depends on the income they have had when they worked and how they have planned for retirement.

For some pensioners this means a reduction in their standard of living – for example they may not be able to afford to heat their homes properly. Older people tend to be at home more than people who work – therefore they have to pay for this!

Older people may not have access to a car and have to rely on public transport and also often suffer from medical conditions that hinder mobility. This can make shopping difficult and many older people have to rely on shopping from small, local stores that are often dearer than larger supermarkets. Hence, healthy eating can be difficult as it is expensive.

Older age can also result in increased ill health. For example, older people on low incomes tend to live in poor housing conditions. Poor housing conditions may include dampness or problems heating the home, which can result in the householder being confined to living in one room. Poor heating and living in a confined area can exacerbate circulatory and walking difficulties.

Older people use the health service more often than younger people. Increasingly, people are living longer and are enjoying better health longer in life. However, many older people feel that doctors and other health professionals do not give them equal treatment because of their age.

We must be careful not to stereotype. Many older people lead happy, healthy and active lives. However, this is dependent on their income, previous occupation, savings and so on.




Age: Intermediate 2

	Being old in the UK

Greater life expectancy in the UK means that a larger number of retired people are being supported by smaller numbers of younger people who are working.

In the UK around 20% of the population are retired. Life expectancy is around 73 years for men and 78 years for women.

This puts pressure on the pension system as the contributions of those who are working are used to pay the pensions of those who have retired. It is estimated that life expectancy will continue to increase and the retirement age will need to be increased.

At present, many older people rely on a state pension, as they do not have an occupational pension. People who rely on state pensions have limited income; hence, there are many older people who are poor.

Most older people live in their own homes; 95% of those over 65 years live in their own homes and only a very small percentage live in nursing or care homes (although these numbers are increasing as people live longer).

There are two very distinct lifestyles for older people. Research has shown that for many in early retirement, they live in a shared household and have an occupational pension – thus providing for a good standard of living. Then there are those over eighty, who tend to live alone and have relatively few savings. These older people often experience poverty. 




	Activity

Look at the following websites www.ace.org.uk and www.helptheaged.org.uk and from the information you find there make notes on the following:

1. The law and age discrimination in the UK.

2. Examples of age discrimination.




Age: Intermediate 2

	Age and Benefits

In the UK many younger people do not have access to benefits.

16-18 year olds are not entitled to claim Income Support or Housing Benefit.

For many older people, the bureaucracy involved in claiming benefits and their own pride often puts them off claiming benefits they are entitled to.

The pressure group Age Concern has run a series of campaigns, some with the government, to try to encourage many older people to claim benefits they are entitled to.




	Activity

Look at the Help the Aged website www.helptheaged.org.uk
Make a note of the benefits available to older people.

Discussion

· Is it clear which benefits people are entitled to?

· What factors could put older people off claiming benefits?




Age: Intermediate 2

Age and Employment

	Activity
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In small groups discuss and complete the following grids:

Being Young

Being young brings with it advantages and disadvantages with regards to employment. Make a list of as many advantages and disadvantages you can think of.

Advantages

Disadvantages




Age: Intermediate 2

	Activity

In small groups discuss and complete the following grids:

Being Older

Being older brings with it advantages and disadvantages with regards to employment. Make a list of as many advantages and disadvantages you can think of.

Advantages

Disadvantages




	Activity

Evaluate the link between age and inequalities in the area of employment.




Age: Intermediate 2

	Young People and Age Stratification

Some people argue that it is not only older people who experience disadvantage due to age. Younger people, for instance, are more likely to be the victims of crime and to be homeless. Moreover, in recent years young people in the UK have lost their entitlement to income support (less than 18 years) and the minimum wage is less for those under 21 years.




	Activity

1. Make a list of all the areas of disadvantage associated with being young.

2. Does the law protect the young against discrimination? Explain your answer.




Age: Intermediate 2

	Age Set

Age set is a formal system of stratification. Age sets are closed systems – this means that individuals cannot move up and down the social ladder. Social mobility is not possible.

In age sets power and status come with age. Individuals take on different roles and responsibilities at different points of their life. Society is therefore very well ordered; relationships and roles are well defined. It tends to be that as people get older they gain more prestige in society, more influence and respect. People know their place in society as it is linked to their age. Age sets tend to engender strong bonds between those in the same age group as this membership is for life. This is facilitated further in some societies such as the Masai in East Africa where certain rituals are associated with certain ages.




	Activity

In small groups you will now carry out an investigation on the nature and effects of age set.

You will use the Masai as an example of a society where age set is important.

Find out:

· the purpose of age set in Masai society

· the way age set works in Masai society

· the benefits of age set

· the effect of age set on social mobility.

Use the following websites as a starting point to find the information you need.

www.csv.warwick.ac.uk/fac/soc/CRER-RC
www.cre.gov.uk
www.runnymedetrust.org
www.jrf.org.uk
Each group will present their investigation to the class.

You may use OHP, Whiteboard, PowerPoint, etc., to do so.




Age: Intermediate 2

Revision

	Activity 

1. Describe three negative effects age can have on an individual’s life chances.

2. Evaluate the link between age and employment in the UK today.

3. What is age set and in what ways can it affect social mobility?

4. Describe two positive effects age set can bring.




	Activity

Write a short essay describing age stratification and evaluate the link between age stratification and inequalities in society.




Disability

Tutor Guide

1. Introduction to the concept of disability as a social construct. Discussion activities and information sheets designed to dispel/explore commonly held assumptions.

2. Image and disability: Explore the role of media in the portrayal of people with disabilities. Discussion of stereotypes by using ‘live’ examples from media products.

3. Series of information sheets and activities on disability and inequality. Activities designed to explore issues reinforce information and concepts.

4. Intermediate 2 – information sheets and discussion on medical model versus social model.

5. Revision activities.

Disability: Intermediate 1

Disability is not a straightforward term.

People who are fully fit in body and mind are described as ‘able bodied’ and those who have some kind of physical or mental impairment are described as ‘disabled’.

Impairment exists when a person has a defective body part, for instance deafness, epilepsy or paralysis. 

A disability is a disadvantage that is created for the impaired person because of the way society is organised.

Impairment is not the cause of a disability but when impairment is seen as a stigma the effect on a person can be social exclusion and discrimination.

Disability is where someone is prevented from attaining the life chances of those around them because society imposes restrictions on impaired people. For instance people who have severe hearing impairments often attend special needs schools where there are restrictions on the number and type of qualifications pupils can take.

	Activity

Discussion

1. Make a list of all the words and phrases you associate with the term ‘disability’.

2. Examine the lists of your group and others in your class and complete the table below:

Negative Words

Positive Words

      3. Discuss the findings of the class.




Disability: Intermediate 1
Image and Disability
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	Activity

                    [image: image19.jpg]



In small groups:

· look at the magazines and newspapers your tutor has provided

· cut out any images/photographs, etc., of people with disabilities.

1. What do you notice about the number of stories and photographs/images of people with disabilities in newspapers and magazines?

2. What do you notice about the type of images and stories about people with disabilities?

3. What is a stereotype?




Disability: Intermediate 1

Disability and Inequality

	Discrimination can prevent people from attaining the life chances of those around them. This can happen because society imposes restrictions on impaired people, for example most sight impaired children and hearing-impaired children are sent to specialist schools, where educational opportunities are limited.

People can suffer discrimination in a number of areas: these difficulties include in school and higher education, in finding work and suitable work environments, accessing leisure and entertainment facilities, using private and public transport, obtaining suitable housing, or in their personal, family and social life. 




	Activity

In pairs:

1. Make a list of all the possible areas of discrimination a person with disabilities might face. Give specific examples if you can.

2. Discuss your findings with the class and try to answer the following points:

· why does such discrimination occur?

· what laws protect people from this type of discrimination?

· what can be done to change such discrimination?




	Education

Schools in the UK are committed to Equal Opportunities and are required by the government to have a strong anti-racist strategy. The need to challenge racism seems to be well understood by pupils and staff. However, challenging sexism, disabilism and homophobia is not always given the same importance. 

Despite the policy of inclusion, many people with disabilities attend non-mainstream schools. This can be viewed as having advantages and disadvantages. 

Attainment levels amongst those who experience impairments is far lower than for comparable able-bodied groups. This is especially true of those with hearing and sight impairments. 

The numbers of people with disabilities entering further and higher education is also considerably lower than for able-bodied people. For instance, only 2% of those with severe hearing impairments go on to higher education. Overall, the numbers of people with recorded disabilities entering further training and education after school is less than 50%.

A recent report by the Scottish Executive recognised that their provision of services could do more to help people with learning disabilities to achieve a full life, to help them to be included – in education and other aspects of life. The aim was to provide far greater access to mainstream services and rely less on specialist services. 

Exclusion is the main problem – a barrier that prevents people accessing the education that will ensure the best achievement and attainment possible. 




	Employment

Disadvantaged groups, particularly the disabled, are more likely to be inactive than the general working-age population, and the likelihood of inactivity increases with more disadvantages. Among the 7 million people of working age who had a disability, the unemployment rate was 9%; this is higher than the national average of 5%.

Disability has a major impact on an individual’s participation in the labour market. In spring 2002 one in five people of working age in the United Kingdom had a long-term disability, of whom just over half were economically active. This compares with an economic activity rate for the whole working age population of 79%. 

Disabled men are more likely than disabled women to be in employment though the gap between the employment rates is smaller (just over 3 percentage points) than for the population as a whole (11 percentage points). Disabled women are also more likely to be unemployed at 5% compared with 3% respectively. The unemployment rate among disabled people was much higher than those for the non-disabled.

There is also the issue of the type of employment accessed by people with disabilities – often low-paid unskilled or semi-skilled work such as routine office work.

Discrimination in the workplace is against the law but due to issues around educational attainment (qualifications) and training – people with disabilities often do not have the opportunities to access the training and qualifications necessary to gain the type of employment that provides security and good pay.




	Culture and Leisure

People with disabilities can be disadvantaged in terms of access to cultural and leisure facilities.

Although the law – The Disability Discrimination Act (DDA) 1995 – aims to end the discrimination which many disabled people face and gives disabled people rights in the areas of employment, education, access to goods, facilities and services, there is still a long way to go before people have equality of access.

Social exclusion as well as practical issues can prevent people with disabilities from enjoying access to the full range of cultural and leisure facilities.




Disability: Intermediate 1

Revision
	1. Describe what is meant by disability.

2. Explain in detail two ways disability can affect a person’s life chances.




	Look at the two statements below and decide which one is true:

a) A disability is a disadvantage that is created for the impaired person because of the way society is organised.

Or

b) A disability is something physically wrong with a person.




	Explain why it is important that the media put forward a positive image of disability.




Disability: Intermediate 2

Disability is not a straightforward term.

People who are fully fit in body and mind are described as ‘able bodied’ and those who have some kind of physical or mental impairment are described as ‘disabled’.

Impairment exists when a person has a defective body part, for instance deafness, epilepsy or paralysis.

A disability is a disadvantage that is created for the impaired person because of the way society is organised. It is a ‘social construct’ – made by society.

Impairment is not the cause of a disability but when impairment is seen as a stigma the effect on a person can be social exclusion and discrimination.

Disability is where someone is prevented from attaining the life chances of those around them because society imposes restrictions on impaired people. For instance, prejudice and institutional discrimination can disable people.

It should be noted that by accepting that disability is a social construct we should not ignore or neglect the actual impairments faced by people. Nor should we ignore the impact medical intervention can have on impairments and hence, on disability. For example, rather than reorganising the way we publish books and newspapers, we should develop further the provision of glasses, contact lenses and laser treatment.

Disability: Intermediate 2

The ‘medical model’

Advances in knowledge have led to a more scientific understanding of the causes of impairment and, with it, a sense of confidence in medical science’s ability to cure, or at least rehabilitate, disabled people. Until fairly recently, some disabled people were deemed incurable and placed in long-stay institutions and special schools, this was often based on political and/or cultural ideas and not medical research. 

People were measured against ‘normality’; this notion of ‘normality’ was given with great pseudo-scientific significance but was really based on assessing a person with impairments as less than a person who is ‘normal’, that is able bodied. A deficit point of view against normality, based on what a person cannot do, instead of what they can do. This has been called the ‘medical model’ (or ‘individual model’) way of thinking by the Disabled People’s Movement over the last 30 years.

The ‘medical model’ sees disabled people as the problem. They need to be adapted to fit into the world as it is. The emphasis is on dependence, backed up by the stereotypes of disability that bring out pity, fear and patronising attitudes. Usually, the impairment is the focus, rather than the needs of the person. The power to change disabled people seems to lie with the medical and associated professions, with their talk of cures and normalisation. Often, disabled people’s lives are handed over to these professionals. Their decisions affect where disabled people go to school; what support they get; where they live; what benefits they are entitled to, whether they can work; and even, at times, whether they are born at all, or allowed to have children themselves. 

This is not to deny the very necessary role of medical science in keeping many disabled people alive, and reducing their pain and discomfort, but it is to argue that disabled people should not be reduced to just their impairments. 

Disabled people have rallied together to agitate for their rights. In recent years, the disability movement has advocated a different way of looking at disability, which they call the ‘social model’. This starts from the standpoint of all disabled adults’ and children’s right to belong to and be valued in their local community. Using this model, you start by looking at the strengths of the person with the impairment and at the physical and social barriers that prevent them achieving their potential, whether at school, college, home or work. The ‘social model’ defines ‘impairment’ and ‘disability’ as very different things: 

‘Impairment is the loss or limitation of physical, mental or sensory function on a long-term or permanent basis. Disablement is the loss or limitation of opportunities to take part in the normal life of the community on an equal level with others due to physical and social barriers.’ (Disabled People’s International, 1981)
Supporters of the disability movement point out that discrimination against disabled people is socially created and has very little to do with their impairments, and that, regardless of the type or severity of their impairments, disabled people are subjected to a common oppression by the non-disabled world. 

Disability: Intermediate 2

Image and Disability

	Activity

In small groups:

· look at the magazines and newspapers your tutor has provided

· cut out any images/photographs, etc., of people with disabilities.

1. What do you notice about the amount of stories and photographs/images of people with disabilities in newspapers and magazines?

2. What do you notice about the type of images and stories about people with disabilities?

3. Do the media stereotype people with disabilities?




	The Media and stereotyping

Stereotypes are attitudes that have no real basis in reality and yet persist in society.

Stereotyping takes away the individuality and character of people and reduces them to false social constructs. This can lead to name-calling and violence towards the subjects of stereotyping, undermining the humanity of the victims.

The British Film Institute, in collaboration with the Disabled People’s Movement, has conducted educational research on this topic and has identified ten main stereotypes of disabled people that appear in the media:

1. Pitiable and pathetic; sweet and innocent; a miracle cure

- for instance children used in charity adverts.

2. Victim or an object of violence

- for instance the character of deaf Christine, cruelly deceived by two men in In the Company of Men.

3. Sinister or evil

- for instance pirates with wooden legs or Captain Hook in the movies and in books.

4. Atmosphere; curios or exotica in ‘freak shows’, and in comics, horror movies and science fiction

- for instance the character of the one-armed man in the movie the fugitive or ‘baddies’ in comic strips such as Batman.
5. ‘Super-crip’/triumph over tragedy/noble warrior

- for instance Christy Brown in the movie My Left Foot.
6. Laughable or the butt of jokes

- for instance the lead character in the movie Forrest Gump
7. Having a chip on their shoulder/aggressive avenger

- for instance Captain Ahab in Moby Dick or Captain Hook in Peter Pan
8. A burden/outcast

- for instance Quasimodo, in The Hunchback of Notre Dame or the Beast in Beauty and the Beast.
9. Non-sexual or incapable of a worthwhile relationship

- for instance the war veteran character in the movie Born on the Fourth of July.
10. Incapable of fully participating in everyday life

- not showing disabled people in everyday situations, and not being shown as integral and productive members of society. When they are shown, the focus is on their impairments: for instance the movie Children of a Lesser God.

Activity

Discussion

· Do you recognise the stereotypes above?

· Can you think of other examples where these stereotypes are used in the media?

· What are the dangers of using these stereotypes?
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	Activity

In small groups

1. Discuss all the possible areas of discrimination a person with disabilities might face. 

2. Using specific examples from above discuss the following points:

· Why does discrimination against people with disabilities occur?

· What laws protect people from this type of discrimination?

· What can be done to change such discrimination?




	Activity

Make a list of the possible areas of life people with disabilities may face discrimination in.

Choose one area and carry out an investigation into discrimination in this area.




Disability: Intermediate 2

Disabilities and Inequalities

	Education

Over the past 20 years or so schools in the UK have become increasingly committed to Equal Opportunities and are required by the government to have a strong anti-racist strategy. The need to challenge racism seems to be well understood by pupils and staff. However, challenging sexism, disabilism and homophobia is not always given the same importance. 

Despite the policy of social inclusion, many people with disabilities are often presented with barriers to achievement. For instance, many people with disabilites attend non-mainstream schools – this can be viewed as having advantages and disadvantages. For instance some claim that by attending specialist facilities rather than mainstream schools, pupils learn to act out their role as a person with disabilities – that is they learn to be blind or deaf, rather than how to achieve their full potential. 

However, attainment levels amongst those who experience impairments is far lower than for comparable able-bodied groups. This is especially true of those with hearing and sight impairments. 

The numbers of people with disabilities entering further and higher education is also considerably lower than for able-bodied people. For instance, only 2% of those with severe hearing impairments go on to higher education. Overall, the numbers of people with recorded disabilities entering further training and education after school is less than 50%.

A recent report by the Scottish Executive recognised that their provision of services could do more to help people with learning disabilities to achieve a full life, to help them to be included – in education and other aspects of life. The aim was to provide far greater access to mainstream services and rely less on specialist services.

Exclusion is the main problem – a barrier that prevents people accessing the education that will ensure the best achievement and attainment possible. 
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	Employment

Disadvantaged groups, particularly the disabled, are more likely to be out of work than the general working-age population, and the likelihood of inactivity increases with more disadvantages. Among the seven million people of working age who had a disability, the unemployment rate was 9%; this is higher than the national average of 5%.

Disability has a major impact on an individual’s participation in the labour market. In spring 2002 one in five people of working age in the United Kingdom had a long-term disability, of whom just over half were economically active. This compares with an economic activity rate for the whole working age population of 79%.

Disabled men are more likely than disabled women to be in employment though the gap between the employment rates is smaller (just over 3 percentage points) than for the population as a whole (11 percentage points). Disabled women are also more likely to be unemployed, at 5 per cent compared with 3 per cent respectively. The unemployment rate among disabled people was much higher than those for the non-disabled.

There is also the issue of the type of employment accessed by people with disabilities. Discrimination in the workplace is against the law but due to issues around educational attainment (qualifications) and training – people with disabilities often do not have the opportunities to access the training and qualifications necessary to gain the type of employment that provides security and good pay.




	Culture and Leisure

People with disabilities can be disadvantaged in terms of access to cultural and leisure facilities.

Although the law – The Disability Discrimination Act (DDA) 1995 – aims to end the discrimination which many disabled people face and gives disabled people rights in the areas of employment, education, access to goods, facilities and services, there is still a long way to go before people have equality of access.

Social exclusion as well as practical issues can prevent people with disabilities from enjoying access to the full range of cultural and leisure facilities.




	Activity

Investigation

· choose one area of social life, eg. health, education, employment

· investigate possible inequalities experience by those with disabilities in the area of life you have chosen.
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	Activity

Analyse the links between the social construct of disability and inequalities faced by those with physical and/or mental impairments.

This is a short essay question and your answer should include:

· an introduction where you explain exactly the terms you will use – for example ‘disability’ and ‘inequality’

· you should then explain in detail what is meant by the social construct of disability

· you should then choose at least two areas of social life and explain the link between inequalities and the social construct of disabilities.




Disability: Intermediate 2

Revision 

	Activity

1. What effect do the media have on people’s concept of those with disabilities?

2. Explain in detail the link between disabilities and inequalities in at least two areas of life.




	Activity

Essay Question

Evaluate the link between disability and employment/unemployment in the UK today.

In your answer:

· describe the concept of disability stratification

· explain the link between disability and inequalities in employment experienced by many in the UK today.
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