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INTRODUCTION

Unit Title: Developmental Theory in Early Education and Childcare 

This Unit is designed to develop candidates' knowledge and understanding of significant theories of child development from birth to age 12 years at support worker level. The candidate will gain knowledge and understanding of the impact of different developmental theories on Early Education and Childcare and their influence on practice in Early Education and Childcare settings.

This Unit forms part of the course Children’s Development: Birth to 12 Years (Higher) and is a mandatory Unit in the NC Group Award: Early Education and Childcare but is also suitable for candidates wishing to study the Unit on its own.  The Unit is suitable for candidates who wish to gain employment in the childcare and education sector at support worker level or to progress onto higher early education and childcare qualifications.
The Unit has three Outcomes:

1.  Evaluate methods for studying development in children birth – 12 years

2.  Demonstrate knowledge and understanding of theories relating to child 

     development birth – 12

3.  Relate theories of child development to practice in early education and 


childcare settings.

The Unit content can be summarised as follows:

· the methods used by psychologists and educationalists for studying children’s growth, development and learning

· significant and relevant theories of child development covering the following strands of development, including those for whom additional support is required:



-
emotional, personal and social



-
linguistic



-
cognitive

· evaluation of developmental theories in relation to the development of children birth-12 years

· application of theory to practice in early education and childcare settings

· effectiveness of the implementation of developmental theory on early education and childcare practice.

Statement of standards

Outcome 1

Evaluate methods for studying development in children birth – 12 years.

Performance criteria

a)
Describe methods for studying child development 

b)
Explain the effectiveness of methods for studying child development  

Outcome 2

Demonstrate knowledge and understanding of theories relating to child development  birth – 12.   
Performance criteria

a)
Describe significant theories of development in children

b)
Explain significant theories of development in children in terms of research methods 
and criticisms

Outcome 3 

Relate theories of child development to practice in early education and childcare settings

Performance criteria

a)
Describe current practice in early education and childcare settings in relation to 
theories of child development

b)
Analyse the effectiveness of implementing theories of child development on current 
practice

Assessment

The Unit Assessment Pack from the National Assessment Bank contains the following internal assessment instruments for this Unit.

	Assessment

number
	Outcome
	Assessment

	1


	1
	One extended response question (closed book) to be completed under supervision.

Answers approximately 300 words.



	
	2a) & b)


	Two extended response questions (closed book) to be completed under supervision.

Answers approximately 100 words for each question.



	
	3a) & b)


	Two extended response questions (closed book) to be completed under supervision.

Answers approximately 100 words for the first question.

Answers around 100 words for the second question.




Two alternative instruments of assessment are available from the National Assessment Bank.  Centres can, alternatively, devise their own internal assessment items and submit them to the Scottish Qualifications Authority (SQA) for prior moderation.

SECTION 1

Approaches to learning and teaching

In delivering this Unit it is useful if teachers/lecturers achieve a balance between teacher/lecturer exposition and experiential learning.  Students can be encouraged from the beginning to draw on their own experience and previous and current learning.  Where students have experience of working in an early education and/or childcare setting these experiences can be drawn on to explore the information covered in this Unit.

Students should be encouraged from the beginning of the Unit to gather leaflets, newspaper and magazine articles related to child development.  Attention should be drawn to television programmes on child development.  Visiting speakers can also broaden the students’ learning.

In delivering the Unit it is important that a multicultural approach is taken.  Approaches and attitudes to child development are culturally specific and therefore people’s views on some aspects of child development can vary according to their cultural background.  Teachers/lecturers can ensure a multicultural focus is adopted during exercises and discussions on different perceptions of child development.

Unit induction

Teachers/lecturers should ensure that students understand the nature, purpose and outcomes of the Unit, the learning and teaching approaches to the Unit and the assessment requirements of the Unit.  The necessity for induction exercises will depend on the particular group, their familiarity with each other, their familiarity with the teacher/lecturer and the education setting and the Course or Group Award they are undertaking.  If the group is a new one, induction exercises to ensure that students feel comfortable talking to each other should be included.

Learning environment

Teachers/lecturers should aim to create a supportive and motivating learning environment.  The Unit examines some issues of a sensitive nature and it is essential that the needs of the students in the learning environment are considered and met wherever possible.  

The ‘people’ element in the classroom is therefore of paramount importance.  The following conditions should always be in place:

· the provision of a learning climate in which students feel supported to share their thoughts and feelings

· a teaching style which promotes a supportive learning climate

· teaching and learning methods which draw on students’ past and present learning experience and which enable them to integrate new ideas and skills into their interactions with others

The learning environment is established at the outset through factors such as the style adopted by the teacher/lecturer and the physical layout of the room.

How to use the pack
Purpose of the pack
This pack is designed to provide guidance and support materials to help teachers/ lecturers in the delivery of the Unit.  The student information sheets and activities are designed to be used by teachers/lecturers in whatever way suits their preferred style of delivery and the needs of their particular student group.  The pack could be used for open learning purposes.  Answers relating to activities could also be provided and facilitated by the teacher/lecturer.  The student activities may need to be followed up and brought together by the teacher/lecturer in whatever way is appropriate for the particular student group.

The student activities in the pack cover the three outcomes and their performance criteria.  The material is presented to cover Outcomes 1 to 3 in sequence, which is the recommended order for self-study or classroom delivery.

The materials are a resource for teachers/lecturers to use, adapt and add to in whatever way best meets the needs of the student group.

Using the materials
The materials in Section 2 of this pack have been identified as either student activity or information sheets with the following symbols.
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       Student activity: [image: image6.png]



The materials can be photocopied, adapted, altered, presented in a different order, added to and delivered in the way that best suits the particular teaching situation.  Many of the worksheets could be written onto OHTs, blackboards or flipcharts where photocopying is not possible.  The essential knowledge required for the Unit has been covered on the pages which have the information symbol.  These information sheets could be used as the focus for input by the teacher/lecturer and to promote question and answer sessions and group discussions.

The information sheets can be photocopied as a separate pack if the teacher/lecturer prefers to use them as teaching notes or as separate handout material.  The materials could be assembled into smaller topic packs or into a pack for each outcome.

Exercises and activities

All the worksheets and assignments have the student activity symbol.  The activities have been suggested for individuals to carry out.  However, they are also suitable for pairs or groups.  There are many additional activities that could be used.

Current media articles, videos, situations from soap operas and students’ own experiences are likely to provide other sources of material for discussion and activities.  Where students have work placement experience this is likely to provide a rich source for discussion.

Preparation for assessment

Many of the worksheets are for formative assessment purposes and will allow teachers/lecturers to monitor the understanding of their students on an ongoing basis.

The ‘test yourself’ questions at the end of the material for each outcome can be used by teachers/lecturers in whatever way they wish prior to internal assessment.  They could be taken in and marked by the teacher/lecturer or the students could mark their own as the teacher/lecturer explains the correct answers.  Alternatively they could be marked in peer groups, facilitated by the teacher/lecturer.  Completion of them should give the student and the teacher/lecturer a good indication of whether students are ready for internal assessment.  Following each ‘test yourself’ question sheet is an information sheet giving a brief summary of the expected answers.  Teachers/lecturers may wish to give this information sheet to students to reinforce what they are expected to know prior to internal assessment.

Scheme of work

On the following page is an exemplar teaching plan showing how the pack could be used to deliver the Unit.  This example is based on a delivery pattern of three hours a week over twelve weeks.  Where the delivery pattern is different, then each three-hour lesson can be subdivided into shorter sessions.

	Week
	Content

	1
	Outcome 1: Introduction to Unit: methods used for studying children’s developmental progress



	2
	Investigate different methods used for studying child development



	3
	Evaluate different methods of studying child development



	4
	Test yourself questions

	5
	Outcome 2: Consider different developmental theories:

Investigate theories of emotional, personal and social development



	6
	Investigate theories of cognitive development

Investigate theories of linguistic development



	7
	Investigate theories of child development in terms of research methods and criticisms



	8
	Test yourself questions

	9
	Outcome 3: Consider the relationship between current practice in early education and childcare settings and theories of child development



	10
	Analyse the effectiveness of the implementation of theories of child development in early education and childcare settings.  



	11
	Test yourself questions

	12
	Assessment for Unit


This schedule does not include time for remediation and reassessment which may need to be included.  Outcomes may be taught in fewer sessions.

Outcomes 2 and 3 could be taught together which would reduce the teaching time on the impact of developmental theory on current early education and childcare practice and its effectiveness.
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www.babyworld.co.uk – advises on choosing toys for babies and young children including safety information.  Recommends toys for stages of development.

www.ncb.org.uk – site of the National Children’s Bureau.

www.ngflscotland.com/earlyyears/resources – lists of early years publications available from Learning and Teaching Scotland.  Gives examples of staff development activities.

www.parentsplace.com – information on children’s development and learning showing ages & stages and ideas for activities.

www.playeducation.co.uk
www.smallfolk.com – Great Ormond Street Hospital site with detailed information on all-round child development with good tables showing progress and linking aspects of development.  Ideas for toys and activities for different ages and stages.  Information on play stages.  A video is available soon.
www.zerotothree.org – information on development and learning progress of babies and toddlers and ideas for activities.
www.ludemos.co.uk – information on the importance of play for emotional well-being.

www.playeducation.com – website with information on the effects of play deprivation on social and emotional development and the benefits of play provision.

www.kidsactive.co.uk – information on activities for children.

www.weatherprobe.com/siren – Siren is a non-profit making co-operative which produces educational videos and DVDs about children and their development, based in Newcastle-upon-Tyne in Northeast England. 

www.playwork.co.uk – provides lists of publications and resources.

www.raisingkids.co.uk – provides information on children and child development at all ages.

www.allkids.co.uk – information on wide range of interactive websites and resources.

SECTION 2

Outcome 1

Evaluate methods for studying development in children birth – 12 years.

Performance criteria

a)
Describe methods for studying child development 

b)
Explain the effectiveness of methods for studying child development  
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Introduction

In this Outcome you will investigate different methods of studying children’s growth, development and learning.  You will consider how to select an appropriate method to gather the information you need.  

Some studies of child development focus on a particular aspect such as cognitive or linguistic development whereas others will take a more holistic approach and view the whole child.  As with children’s developmental progress, it is important to recognise the interrelationship between all aspects of development.  

You will also investigate the effectiveness of different methods of studying children’s development and learning.  You will consider which methods provide the most valid and reliable information in relation to the reasons for the study.
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Outcome 1a)
Describe methods for studying child development 

For this performance criterion of Outcome 1, you are considering different methods of studying child development.

Consider the following methods used to study children’s growth, development and learning and, using your textbooks to help you, write a brief description of each.

· longitudinal study

· case study

· survey

· experiment

· naturalistic observation

· structured description
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Methods of studying children
Researchers study children’s growth, development and how they learn in a variety of ways.  One way is to carry out a study on a group of children, and then apply the findings to the larger population of children.  These studies are called ‘cross-sectional’. Their disadvantages are that we cannot always be sure that our chosen group for the study is truly representative of all children.

Researchers are increasingly using cross-cultural studies to compare children’s development in different cultures and contexts.  This sometimes involves a researcher living within a particular culture for a period of time.  Cultures within a country are studied also and help to provide information about the impact of a child’s cultural background on development.

The longitudinal study

In this type of study children may be studied at a particular stage in life, then later, perhaps at intervals of a number of years.  There have been television programmes made in the past 40 years of longitudinal studies of children, with gaps of seven years between each part of the study.  These highlighted how some children changed significantly in their hopes and aspirations as they grew and developed and became influenced by the environment and events in their lives.

The case study

Case studies can provide information about one person or a group of people.  Carrying out a case study might involve observing the ‘subject’ (person), or carrying out interviews. The case study allows the researcher to study rare or sensitive occurrences, such as the effect of isolation on a child’s growth and development.  An example of this is the study of Isabelle, a child who was isolated with her deaf mother for six years – (Mason and Davis cited in Cardwell, Clark and Meldrum, 2000). Another famous case study is the story of Dibs (Axline, 1981), which describes how play therapy helped a child overcome emotional trauma.

The survey

Surveys involve the use of questionnaires and/or interviews.  You may have taken part in a street survey, or a telephone survey.  Subjects in a survey are asked to answer questions orally or provide written answers to questionnaires devised by the researcher. The questions are designed in such a way that they should not lead the answer in any way, as this would give false results. The questions might require yes/no answers, short responses or longer answers. Sometimes it is just a matter of ticking boxes. 
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Methods of studying children
The experiment

Experimental methods set out to test a particular hypothesis. For example a researcher may state the hypothesis ‘children’s mathematical skills improve through play’. (A hypothesis is a statement of what you predict will happen.) To test the hypothesis a researcher might set up an experiment where two groups of children are tested on a particular aspect of maths. One group will have the experience of playing with relevant mathematical materials, while the other group (the control group) will be taught by normal methods. 

Naturalistic observation

Naturalistic observation refers to the method whereby researchers observe subjects in their natural environment to find out how they behave and respond in certain situations.  It can be carried out in the nursery setting, or at home.  

Naturalistic observation can be interventionist (participant) or non-interventionist (non-participant) and should be done as precisely as possible.  This method makes use of procedures such as:

• time sampling

• frequency sampling

• duration sampling.

These help to observe the child across periods of time, and give pictures of the skills children possess and how they learn and develop new skills.  Observation findings should be recorded carefully, using checklists, charts and grids.  Often observers keep diaries to give a more representative picture over time, rather than making judgements from one-off situations.

When observing children it is important to be objective and not subjective. This means recording exactly what you see and hear, without assuming the intentions behind the behaviour.

Structured descriptions
Structured descriptions are usually snapshots of a child’s all-round development or one developmental aspect.  They are often used when children move from nursery to primary school to provide a picture of their stage of development.  Health professionals use structured descriptions to monitor children’s developmental progress.

Older children’s learning progress may be assessed through the use of structured descriptions in the form of set tasks to achieve.
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Outcome 1b)

Explain the effectiveness of methods for studying child development.

For this performance criterion of Outcome 1, you are evaluating the different methods of studying children you have described for Outcome 1a).

Using your textbooks and your own knowledge and experience, write down some reasons for studying children’s development and learning.  

There are many videos and DVDs available showing child observation in practice.  You may find suitable ones in your local library or in your college library if you are a student.
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Reasons for studying children’s development and learning

Some of the main reasons for studying children’s growth, development and behaviour are to answer the following questions.  You may have come up with some more.

Understanding how children learn

· is there a ‘best’ time to teach children – ie. are there particularly sensitive or critical periods when children are likely to learn or be affected by outside influences?  

· what are the best methods for teaching?  Do children learn better by hands-on experience than by being instructed?  

· what learning goes on in the home and what takes place in an educational setting?  

· to what extent do children and adults think alike?  

· do all children learn in the same way and at the same time, and what are the main influences on a child’s learning?

Finding out what affects children’s growth and development 

· what kind of things influence children’s growth and development? 

· how much exercise and sleep children need

· what kind of a diet is best for children’s growth and development? 

· to what extent emotional development influences growth and other areas of development and vice versa?

Understanding why children behave as they do and what motivates them
· why some children respond to educational situations enthusiastically while others may be bored or disruptive 

· what makes some children aggressive, and others not 

· gender issues, ie. do girls and boys behave differently because of inborn characteristics or the way society treats them? 

· what influences the social interaction between children and how this in turn influences behaviour – ie. peer group pressure

· identifying and providing for children’s needs

· what interests children 

· what special abilities children might have 

· the effects of love and affection and how the importance of this need being met compares with physical and other needs

· the needs of children in the context of their different cultural backgrounds

· children’s need for protection and their need to be independent and take risks.
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Identifying reasons for studying children’s development and learning can indicate the effectiveness of different methods.

Consider each of the methods you described for Outcome 1a) and evaluate their effectiveness in relation to the reasons identified above.  You should consider positive and negative aspects.

· longitudinal study

· case study

· survey

· experiment

· naturalistic observation

· structured description
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The effectiveness of methods for studying child development  

You may have included all or some of the following as you completed the activity.  You may also have some ideas of your own.

The longitudinal study

· time consuming because of the timescale involved

· timescale involved may lead to subjects withdrawing or losing contact

· difficult to make comparisons between children in different families over a long period of time because they will all have had their own set of experiences.

· useful for seeing the effects of age and/or changing environments on individuals and groups

· useful for seeing changes in development and behaviour in children

· can be used to record children’s developmental progress

· ensures observation and assessment are ongoing

· can provide information for further research.

The case study

· a disadvantage of the case study method is that all children may not respond to experiences in exactly the same way as the child in one case study

· Sigmund Freud is famous for his use of case studies in developing his theory of personality. His theories are often criticised because his subjects were his own patients who had emotional or mental problems. We cannot be sure that their personality development is representative of all human beings

· another disadvantage is that the use of interviews with children is not always reliable because children’s understanding and use of language may be limited

· although we cannot always generalise the findings of one case study to the whole population, our discoveries can often stimulate further, more scientific research.

The survey

· in relation to child development, surveys are useful if answered by parents or people who work with children
· children may not give reliable answers to questions due to their limited understanding and use of language (this of course can also be true of adults)
· the advantage of the survey method is that the researcher can find out information about a large number of subjects
· surveys can be used in all types of studies – longitudinal, cross-sectional and cross-cultural.
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The effectiveness of methods for studying child development  
You may have included all or some of the following as you completed the activity.  You may also have some ideas of your own.

The experiment

· a scientific method of research, so control experiments necessary

· experiments need to be replicated many times by others to be sure of consistency in results and conclusions drawn

· often set up in 'false' situations, so children may not respond naturally

· children may try and give the response they think the experimenter wants

· unethical to do experiments with children which place them in difficult or vulnerable situations

· variables – independent, dependent and confounding need to be controlled.          Refer back to the example of the mathematical experiment in Outcome 1a).  The results of the test could be influenced by other factors than teaching and learning methods.  For example some children in the ‘play’ group might be naturally more mathematically gifted, or they may already have experiences which help them with the test.  These aspects of an experiment are ‘confounding variables’.  Researchers try to control as many of these as possible by organising the experiment so that most things are equal including environment, temperature, noise levels and timing of experiment.  In the example, the teaching and learning method (play) is called the ‘independent variable’, and behaviour that will change (ie. the child’s results in the test) is called the ‘dependent variable’.

Naturalistic observation

· observations can be made without putting children into unreal or unusual situations

· helps observations to be more accurate as children are in their natural habitat

· helps observations to be more accurate as children are less likely to be aware that they are being observed 

· uses a variety of sampling method to be as precise as possible in carrying out and recording observations

· uses checklists, charts and grids to record accurately and effectively

· provides information to enable the planning of activities and experiences to help meet the developmental needs of children

· interventionist methods give greater opportunity to see and hear closely. The situation can be manipulated in order to observe certain aspects of behaviour such as providing construction toys and playing alongside.  The child is encouraged to join in and therefore demonstrate fine motor skills

· non-interventionist methods are useful when observing a child’s social behaviour. You are more likely to get a true picture of children’s interaction with their peers if you, the adult, do not interfere.
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The effectiveness of methods for studying child development  

You may have included all or some of the following as you completed the activity.  You may also have some ideas of your own.

Structured description

· gives an accurate picture of a child’s developmental stage at a particular moment in time

· only records what skills a child has acquired at that moment in time, not what he/she may be about to achieve

· useful for comparison with developmental norms 

· can contribute to a longitudinal record of an individual child’s developmental progress

· may be used to monitor intervention in a particular developmental aspect.

When observing children you should set an objective – ie. write down exactly what it is that you are hoping to observe and the aims of your observations.
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Test yourself questions

You have now reached the end of the material you need for assessment of Outcome 1 of the Unit Developmental Theory in Early Education and Childcare.

Here are some questions for you to test yourself.  Sample answers follow on the next page.

1.

Describe and evaluate naturalistic observation as a method of studying the 



growth, development and learning of children.



2.

Describe and evaluate the case study as a method of studying the growth, 



development and learning of children.



These questions will also help you to prepare for assessment when you will be working under supervision within a specified time limit.  

Similar questions in a timed assessment will carry 9 marks each.  If you wish to time yourself, you should allow approximately 9 to 10 minutes for each question.
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Answers to test yourself questions

1.

The description and evaluation of naturalistic observation could include:

· allows observations to be made without putting children into an unreal or unusual situation

· observes children as they behave and interact in childcare settings

· helps observations to be more accurate as children are in their natural habitat
· helps observations to be more accurate as children are less likely to be aware that they are being observed 

· uses a variety of sampling methods to be as precise as possible in carrying out and recording observations

· uses checklists, charts and grids to record accurately and effectively

· provides information to enable the planning of activities and experiences to help meet the developmental needs of children

· interventionist methods give greater opportunity to see and hear closely. The situation can be manipulated in order to observe certain aspects of behaviour such as providing construction toys and playing alongside.  The child is encouraged to join in and therefore demonstrate fine motor skills

· non-interventionist methods are useful when observing a child’s social behaviour. You are more likely to get a true picture of children’s interaction with their peers if you, the adult, do not interfere.

2.

The description and evaluation of the case study could include:

· can provide information about one child or a group of children

· can involve observation and interviews

· can be time consuming to carry out

· allows researchers to study rare or sensitive issues

· may not be representative of children as a whole, cannot generalise

· interviews with children not always reliable

· can provide useful information and starting points to stimulate further, more scientific research.

Outcome 2

Demonstrate knowledge and understanding of theories relating to child development birth – 12.   
Performance criteria

a)
Describe significant theories of development in children.

b)
Explain significant theories of development in children in terms of research methods 
and criticisms.
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Introduction

In this Outcome you will investigate theories related to all aspects of children’s development and learning.

The theories are divided into:

· emotional, personal and social developmental theory

· cognitive developmental theory

· linguistic developmental theory.

Throughout history, ideas about children and attitudes towards children have varied. Early pioneers in philosophy, psychology and education have developed theories’ explaining their ideas of children’s development and learning based on their own observations.  

You will evaluate the theories you investigate in relation to the research methods used by the theorists and others’ criticisms of these theories.  Critics are often later theorists whose research expanded on the original theory and discovered more dimensions.
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Outcome 2a) 
Describe significant theories of development in children.

For this performance criterion of Outcome 2 you are investigating significant theories of children’s development.  

Emotional, personal and social developmental theory

The study of emotional, personal and social development involves looking at how children develop an awareness of themselves, how they feel about themselves and others, and how they interact in society.

Psychologists have tried to find out what makes each child unique, and what kinds of things affect the child’s emotions and personality development.

They have also looked at why some people have a positive self-image, while others feel less happy about themselves. Some children seem confident and willing to try new things, while others are insecure and afraid to make mistakes.

Children interact in different ways. Some children make friends easily while others are shy or aggressive. Some are very masculine in their behaviour while others seem more feminine.

These kinds of issues are all part of the study of emotional, personal and social development.
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You may like to think about what has been important in shaping your life so far.

Who has been important?

How have events and people affected your emotional, personal and social development?
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Theorists and their theories of emotional, personal and social development.  

John Bowlby and Michael Rutter both developed and researched the emotional theories of bonding, attachment and separation.  

Using your textbooks, investigate these two theorists and their findings and make notes on the main points they made.

There are many available videos and DVDs you could view to help you.  You may find suitable ones in your local library or in your college library if you are a student.
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John Bowlby’s theory of emotional and personal development

John Bowlby (1907-90) was a child psychiatrist who researched into the effects on children of separation from their mothers.  

He is well known for his theory of attachment that is based on the premise that the mother-baby attachment is unique and different from any other relationship the child may have.  Bowlby emphasised the importance of the bond between infants and their primary carers – usually their mothers.  From this bond came attachment between infant and mother.  Bowlby claimed that individuals’ future mental health depended on successful attachment in the first few months of life.

Bowlby’s theory included the effect of separation on infants when they were separated from their primary carers.  The effects of separation become evident as infants approach 5-6 months old.  When separated from their attachment figures, infants become distressed and anxious.

When separation is prolonged in the first two to five years of a child’s life, the child will experience loss and grief.  The child will initially cry and protest.  As the period of separation continues the child despairs and withdraws, eventually becoming detached from relationships with people.

· theory of attachment, separation, grief and loss

· importance of primary bond between mother and baby

· need to form attachments is biological

· first 5 years of life most important for later personality development

· children without warm, continuous relationship with mother suffer from maternal deprivation

· partial deprivation is the result of the introduction of a mother substitute 

· complete deprivation is the result of no attachment being formed

· age of child, length of separation and degree of deprivation have significant effects on future development.

Mary Ainsworth, a colleague of Bowlby, defined attachment as ‘an affectionate tie or bond that an individual forms between himself and another specific individual’.
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Michael Rutter’s theory of emotional, personal and social development

Michael Rutter studied adolescent boys and concluded that conflict in the home was more likely to lead to disturbed behaviour patterns than maternal separation.  He also found that adopted children could bond with their adoptive parents even if they are adopted months after birth.  

· separation not always the crucial factor in emotional disturbance

· initial failure to form bonds more significant than disruption

· general family discord and dysfunction influential on children’s emotional development

· possibly strange environments as much to blame for emotional disturbance as separation from primary carer

· children can recover from early deprivation

· some children more vulnerable to stresses of childhood.
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Cognitive developmental theory

 ‘Cognitive development is about the way our thought processes develop.  It is about the ways in which we organise our thinking and come to an understanding of our environment’ (Tassoni, Beith and Eldridge, 1998).

Cognitive development concerns our ability to think, reason, understand and learn and includes memory and recall.  Perceptual and sensory skills are part of our cognitive development.  The development of the five senses, sight, hearing, taste, touch and smell contribute to our cognitive development and are linked to physical development such as development of binocular vision and fine motor skills.  Cognitive development also includes understanding concepts such as time, size, shape and colour.

    [image: image29.wmf]                  
[image: image30.png]o)



                       [image: image31.wmf]
[image: image32.png]



Theorists and their theories of cognitive development.  

Jean Piaget and Kurt Fischer developed theories of cognitive development.

Using your textbooks, investigate these two theorists and their findings and make notes on the main points they made.

There are many available videos and DVDs you could view to help you.  You may find suitable ones in your local library or in your college library if you are a student.
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Jean Piaget’s theory of cognitive development

Jean Piaget (1896-1980) has been very influential in our understanding of children’s cognitive development.  As you study his work, you will find that some new research has shown that Piaget was wrong in some of the conclusions drawn from his research and his methods have been criticised, but in general he gives us the basis for all our studies into children’s cognitive development.

· babies are born with reflexes, which are involuntary responses to the environment

· schemata are patterns of behaviour which we use to guide and direct our behaviour.  For example, the baby flaps out her hand and accidentally reaches toys. Eventually, because of this kind of accidental exploration, the baby is able to control movements in order to reach the toy. The movement (or operation) is based on the mental schema that has developed for this action

· schemata are adapted through assimilation and accommodation

· cognitive development consists of four main stages

· these stages are the sensory motor stage, the pre-operational stage, the concrete operations stage and the formal operations stage

· Piaget's ideas included concepts such as symbolism, conservation, egocentrism and object permanence

· Piaget thought that it was impossible for children to understand unless they were operating at that stage of cognitive development 

· cognitive development occurs as a result of active exploration and discovery of the world by children.
 ‘A schema is the cognitive structure which we use to guide and direct our behaviour.’





















(Hayes and Orrell 1993)

Piaget’s stages of cognitive development

Piaget claimed that cognitive development unfolds through four main stages:

1.
The sensory motor stage – birth to 18 months/2 years

2.
The pre-operational stage – 2 to 6/7 years

3.
The concrete operations stage – 7 to 11 years

4.
The formal operations stage – 11 years to 18+

[image: image34.png]



Kurt Fischer’s skill theory

In 1980 Kurt Fischer put forward a theory referred to as ‘skill theory’. He sees skills developing in phases rather than stages, depending on the amount of practice and experience one has in that area of development.

· skill theory proposes that development progresses through a series of skill structures known as levels

· 
skill levels are sensory motor action, representation and abstraction

· 
skills develop in phases rather than stages

· 
development of skills depends on amount of practice and experience in that particular area such as art

· 
skills at one level in one developmental aspect will build directly on the skills in the preceding level

· 
gradual progression form one level to the next

· 
discrete stages in cognitive development which relate directly to maturation 

· 
cognitive developmental progress is continuous 

· 
individuals often do not perform at their best level as they may pursue too many skills

· 
an individual’s performance in a variety of skills is likely to be good but only by isolating and practising specific skills can individuals perform at their optimum level.  For example, artistically a child may have rapid development if he gains a lot of practice and is stimulated by examples of art from people around. Another child may make little or no progress because of lack of new experience, or opportunity to practise.

Fischer’s three levels of skill performance correspond to Piaget’s main stages.

	Fischer’s skill level
	Piaget’s stages

	Sensory motor action
	Sensory motor

Pre-operational

	Representation
	Concrete operational

	Abstraction
	Formal operational


Perhaps it is useful to think of Fischer’s levels in relation to art. At the first level a person is experimenting and scribbling; at the second there is the ability to represent real things, and then at the highest level the artist can be more abstract.

An interesting point that Fischer makes is that we do not often perform at our best possible level. Perhaps this is because we do too many things. Our performance in a variety of skills becomes good, but only if we isolate certain skills and practise them to a great extent do we perform at our best level – eg. Olympic gymnasts; musician of the year.
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Linguistic developmental theory

One of the most fascinating aspects of child development is the complexity of language skills that are acquired by children in the first few years of life.

Here is one definition of language:

‘Language is an organised system of symbols which humans use to communicate. These symbols can be spoken, signed or written down’.          (Davenport, 1994) 

In her book The Developing Child, Helen Bee also reminds us that language is rule governed and ‘creative’.

Linguistic development involves the development of language and communication skills and includes verbal and non-verbal communication.  Children’s linguistic development relates to hearing and reproducing the speech of others.  Also involved is turn-taking in conversation and the development of listening skills.  

Children use language to reason and problem solve.  Young children will talk to themselves as they attempt a task, giving a running commentary on their progress.  As children become older, they are able to internalise their thoughts and reasoning processes.
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Theorists and their theories of linguistic development  

Noam Chomsky and Roger Brown developed theories of linguistic development.

Using your textbooks, investigate these two theorists and their findings and make notes on the main points they made.

There are many available videos and DVDs you could view to help you.  You may find suitable ones in your local library or in your college library if you are a student.
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Noam Chomsky’s theory of linguistic development

Chomsky’s theory highlights the innate aspect of language development, and therefore supports the ‘nature’ side in the nature/nurture debate.

Chomsky explained that language acquisition must be innate because of its sheer complexity – ie. it would be incredibly difficult for an adult to learn a new language so correctly and perfectly as a child does in the first five years. He also believed in the nature side of the argument because children all seem to follow the same sequence. If it were purely learned, then children would learn in a different order depending on their experiences.

· language ability is innate, supports nature rather than nurture theory

· capacity to develop language is built into the brain

· language emerges as part of the maturation process 

· language must be innate because it is so complex.  Children would not be able to learn it so well by imitation or reinforcement.

· all children seem to follow the same sequence of language acquisition.

· the development of the language skill requires that children hear language being spoken 

· humans are born with a Language Acquisition Device.  This provides us with the potential to use and understand grammar and vocabulary

· the particular language a child learns passes through the LAD and the child learns the appropriate set of rules for the languages he/she is hearing.
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Roger Brown’s theory of linguistic development

Roger Brown focused on the uses of language when trying to explain language acquisition. Brown studied the development of language using the observational method in a longitudinal study. He transcribed children’s conversations and analysed them. His findings have stimulated further research into telegraphic speech, children’s use of negatives and tenses, and the structure of early sentences.

· concentrates on the uses of language in explaining language acquisition

· studies used observational methods in a longitudinal study

· transcribed and analysed children's conversations

· stimulated further research into telegraphic sentences, use of negatives and tenses and the structure of early sentences.

· proposes 5 stages of language acquisition.

Brown’s five stages

Stage 1

simple two or three word sentences 

Stage 2

naming objects and events

Stage 3

questions – what? why? where?

Stage 4

joining short sentences

Stage 5

complex sentences
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Outcome 2b)

Explain significant theories of development in children in terms of research methods and criticisms.

For this performance criterion of Outcome 2, you are evaluating the different developmental theories you have investigated for Outcome 2a).  Your evaluations will consider the research methods used by the theorists and the criticisms made by other researchers and developmental theorists.

For each developmental theory investigated for Outcome 2a) the following questions might help you as you consider each theory:

Research and research methods

· why did the theorist carry out his/her work? 

· what thoughts/concerns influenced the research?

· who was/were the subjects in the research?

· what research methods were used

· what evidence did the researcher find?

· what conclusions did he/she draw from the findings?

· what main points are emphasised in this theory/study? For example, what knowledge does the theory impart about children’s development?

Criticisms

· who has criticised the work of your main theorist/study?

· what criticism was made? For example, were any of the following criticised:















• the research methods?















• the subjects?















• the type of questions?

· on what basis were criticisms formed? What was wrong with the research methods, etc?

· how do criticisms change the conclusions of the main theory/study?
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Theorists and theories

Using your textbooks consider the following theories in terms of research methods used and criticisms others have made of the theories.  Make notes on your findings.

· Bowlby’s theory of emotional and personal development

· Rutter’s theory of emotional and personal development

· Piaget’s theory of cognitive development

· Fischer’s theory of cognitive development

· Brown’s theory of linguistic development

· Chomsky’s theory of linguistic development
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Bowlby’s theory of emotional and personal development
Research methods

· Bowlby's research, based on 44 juvenile thieves, only studied children who were behaving delinquently.  No control or comparison group of other children who had been separated.  Sample therefore biased

· Bowlby collected and noted findings from other research to formulate his theory:  eg. the case study of Spitz and Wolf observation of babies cared for mothers in penal institution – then removed from mothers at 6-8 months old and cared for by other mothers.  The longitudinal study – Goldfarb – studied 2 groups of orphans, one group who were adopted in their first year, and another group who were in institutional care for the first three years

· animal studies – Bowlby used the studies of Harlow, on Rhesus monkeys to prove his theory of maternal deprivation.  These are criticised because there is no clear correlation between animals and humans in how they react to experiences

· he also used the observational work of James and Joyce Robertson on children in residential care.

Criticisms
· narrow focus on the relationship with the mother – ignored importance of other relationships

· tried to keep the role of women as very traditional, made them feel guilty if they ever left their child

· ignored the possibility of children developing a number of attachments

· secure attachment does not require constant contact between mother and child

· attachment not always present at birth in the baby but may emerge in several steps

· children deprived of their mothers can make very strong attachments to each other

· emotional disturbance and anti-social behaviour can be influenced by the home circumstances (for example conflict in the home), and not necessarily influenced by the separation from a parent, but the cause of the conflict which led to separation.
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Rutter’s theory of emotional and personal development

Research methods

· Rutter used correlational studies of groups of adolescent boys
· Rutter used clinical interviews and questionnaires to measure quality of family relationships
· the ‘clinical interview’ method has the advantage of allowing the researcher to ask questions while the subject is performing a task.  However the questions can change depending on the behaviour of the subject, which means that no one 'interview' will be the same

· questionnaires will remain the same for each research subject
· tested the possibility that anti-social behaviour could correlate with other factors than maternal deprivation
· found positive correlations between amount of stress in a child’s background and the child’s deviant behaviour.
Criticisms
· Rutter used correlational studies over several different subject groups

· found that separation from one parent not a strong cause for juvenile delinquency

· researched the cause of separation, looking for further reasons for anti-social behaviour patterns

· extended his research to investigate a variety of factors as well as separation

· looked at quality of family backgrounds to establish a correlation with children’s social and emotional development 

· also researched into individual temperaments of children as a factor on their ability to cope with stress

· investigated adopted children and found they could form strong attachments 

· research considered many variables before reaching conclusions

· Amato (1993) found five reasons why parents’ divorce may negatively affect children’s emotional, personal and social development:













• separation from parent













• poor parenting













• poverty













• stress













• conflict between parents

· Amato concludes that the main reason for differences in effects on children’s emotional, personal and social development is the variability in individual children.
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Piaget’s theory of cognitive development

Research methods

· Piaget used mainly 'clinical interviews' for his research

· the ‘clinical interview’ method has the advantage of allowing the researcher to ask questions while the subject is performing a task.  However the questions can change depending on the behaviour of the subject, which means that no one 'interview' will be the same

· Piaget also used experiments with children.  He set up specific tasks for the children to do under controlled circumstances

· the experimental situation is not recognised as the best method for learning about children because we can learn more about them in their natural environment.

Criticisms

· Piaget's work has been criticised because he used his own children for a lot of his research.  They are not truly representative of all children, from all cultural backgrounds
· the language Piaget used in his interviews and experiments has been criticised because it was difficult for the children to understand.  The questions were complex and sometimes 'leading' – ie. they led the children to particular answers
· the actual tasks in the experiments have been criticised as being too complicated for children and lacking meaning – for example the Three Mountains tests really requires an understanding and appreciation of mountains, which some children may have never seen
· Piaget studied children in controlled situations, away from their natural play environment.  The children were not seen in a social environment, which may not give a true reflection of how they can think and work things out.
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Fischer’s theory of cognitive development

Research methods

· Fischer’s ‘dynamic skill theory’ combines the effects of variety of factors including environmental, cultural and individual on cognitive development

· research looks at biological processes in brain development
· research traces cognitive developmental changes in brains in children and adults
· compares brain growth in children and adults 
· research into reading skills in children
· research traced developmental pathways that result in dyslexia
· Fischer is based in a university in USA giving access to sophisticated research technology.
Criticisms

· Fischer has found that brain growth does not end in childhood but continues into adulthood
· Fischer expands on Piaget’s theories and shows that cognitive development progresses at different rates for different cognitive skills
· Fischer identifies similarities in cognitive processes of both adults and children
· instead of a one-way cognitive developmental progression, Fischer identifies that problem solving in adults and children requires a move down to low level skills before moving up to build new skills
· has some agreement with Piaget in that learning can be spontaneous through repetition until new skills are mastered
· has some agreement with other researchers that cognitive development, especially learning to read is a social process and requires adult interaction
· research has identified different cognitive developmental pathways showing some individuals have separate brain pathways for reading and for spelling.
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Brown’s theory of linguistic development

Research methods

· Brown used a 10-year longitudinal, naturalistic observational study of three children’s speech development

· naturalistic observation allows children to be observed in their natural surroundings.  They are not placed in unreal or strange situations so will behave in their usual way

· naturalistic observations are the most likely to give accurate results

· longitudinal studies of child development allow researchers to observe children’s developmental progress including the variation between children and to confirm the expected sequence.

Criticisms

· Brown’s study was only of 3 children which needs to be replicated to establish whether his findings are true of the majority of children

· he also studied children in USA speaking English.  Other researchers (Gleitman & Wanner, 1988) found different patterns to those Brown described when they studied young children’s speech development in other languages

· when repeating sentences, very young children omit what Brown calls functor words thereby ignoring usual grammatical construction.  Older children gradually speak in more grammatical sentences

· reasons for omitting words could be that the very young child does not understand grammar and therefore only uses significant words.  However it could be that adults place more stress on more important words so these are repeated

· another reason could be that the very young child does not possess the memory and recall ability to repeat the entire sentence so repeats the main words.
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Chomsky’s theory of linguistic development

Research methods

· Chomsky theorised that children possessed an innate programme to acquire language

· children acquire language when they are provided with input of their native language ‘bathed in language’

· children acquire language by constructing the rules or grammar through hearing their native tongue 

· the ability to develop language within a grammatical framework is a capacity of the human brain similar to the acquisition of other skills such as walking

· Chomsky described this capacity as a Language Acquisition Device (LAD) or Language Acquisition System (LAS)

· children have an inherited predisposition to develop linguistic skills in their native language.

Criticisms

·  linguistic skills seem to be influenced by maturation

·  if language is innate, why does it take so long for children to acquire?

·  if the construction of grammatical rules is also innate, why do children make so 


many mistakes as they develop linguistic skills?

·  if the development of language is innate, why are there such differences between children’s linguistic skills?

·  Lenneberg (1967) proposed a critical period for the development of language.  The ability to learn words is present in humans throughout life but the capacity to develop grammatical language would seem to be restricted to a critical period before puberty  

·  it is possible that the development of grammatical language is biologically programmed and that the area of the brain responsible may degenerate if not utilised within the critical period

·  Halliday (1975) criticised Chomsky’s theory for focussing on structure and ignoring function.  Halliday identified the importance of early linguistic skills such as crying and smiling as a means of communication

· 
Bruner (1983) suggested that children require social interaction to develop linguistic skills rather than just exposure to language.  He suggested there is the Language Acquisition Support System (LASS) which is an innate system through which children develop linguistic skills which depends on social interaction.
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Test yourself questions

You have now reached the end of the material you need for assessment of Outcome 2 of the Unit Developmental Theory in Early Education and Childcare.

Here are some questions for you to test yourself.  Sample answers follow on the next page.

1.

Describe two theories of child development

2.

Explain one theory from the two described in Q1 in terms of research methods 



and criticisms

These questions will also help you to prepare for assessment when you will be working under supervision within a specified time limit.  

Similar questions in a timed assessment will carry 8 marks each.  If you wish to time yourself, you should allow approximately 8 to 9 minutes for each question.

[image: image48.png]



Answers to test yourself questions

1.

Your answers could include any of the developmental theories you have 



investigated in this Outcome such as:

Emotional, personal and social development – 

Bowlby 
-
theory of attachment, separation, grief and loss




-
importance of primary bond between mother and baby




-
need to form attachments is biological




-
first 5 years of life most important for later personality development




-
children without warm, continuous relationship with mother suffer from 





maternal deprivation




-
partial deprivation is the result of the introduction of a mother substitute 




-
complete deprivation is the result of no attachment being formed




-
age of child, length of separation and degree of deprivation have

 



significant effects on future development

Rutter
-
separation not always the crucial factor in emotional disturbance




-
initial failure to form bonds more significant than disruption




-
general family discord and dysfunction influential on children’s emotional 





development




-
possibly strange environments as much to blame for emotional disturbance as 





separation from primary carer




-
children can recover from early deprivation




-
some children more vulnerable to stresses of childhood

Cognitive development – 

Piaget   - babies are born with reflexes, which are involuntary responses to the

       environment

    -  schemata are patterns of behaviour which we use to guide and direct our

       behaviour

    -  schemata are adapted through assimilation and accommodation

    -  cognitive development consists of four main stages

    -  these stages are the sensory motor stage, the pre-operational stage, the

       concrete operations stage and the formal operations stage

    -  Piaget's ideas included concepts such as symbolism, conservation,

       egocentrism and object permanence

    -  Piaget thought that it was impossible for children to understand unless they

       were operating at that stage of cognitive development 

    -  cognitive development occurs as a result of active exploration and discovery of

        the world by children 
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Cognitive development cont

Fischer -  skill theory proposes that development progresses through a series of skill

                 structures known as levels
              -  skill levels are sensory motor action, representation and abstraction

              -  skills develop in phases rather than stages

              -  development of skills depends on amount of practice and experience in that

                 particular area such as art

              -  skills at one level in one developmental aspect will build directly on the skills in 


           the preceding level

              -  gradual progression from one level to the next

              -  discrete stages in cognitive development which relate directly to maturation 

              -  cognitive developmental progress is continuous 

              -  individuals often do not perform at their best level as they may pursue too 


           many skills

              -  an individual’s performance in a variety of skills is likely to be good but only by 


           isolating and practising specific skills can individuals perform at their optimum 


           level

Linguistic development

Chomsky - language ability is innate, supports nature rather than nurture theory

                  - capacity to develop language is built into the brain

                  - language emerges as part of the maturation process 

                  - language must be innate because it is so complex.  Children would not be

                    able to learn it so well by imitation or reinforcement

                  - all children seem to follow the same sequence of language acquisition

                  - the development of the language skill requires that children hear language

                    being spoken 

                  - humans are born with a Language Acquisition Device.  This provides us with

                    the potential to use and understand grammar and vocabulary

                  - the particular language a child learns passes through the LAD and the child

                    learns the appropriate set of rules for the languages he/she is hearing 

Brown  - concentrates on the uses of language in explaining language acquisition

              - studies used observational methods in a longitudinal study

              - transcribed and analysed children's conversations

              - stimulated further research into telegraphic sentences, use of negatives and

                tenses and the structure of early sentences

              - proposes 5 stages of language acquisition
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Answers to test yourself questions

2.

Depending on the developmental theories you selected for Q1 your answer 



could include:

Bowlby’s theory of emotional development

Research methods

· Bowlby's research, based on 44 juvenile thieves, only studied children who were 

      behaving delinquently.  No control or comparison group of other children who 

      had been separated.  Sample therefore biased.

· Bowlby collected and noted findings from other research to formulate his theory:  eg. the case study of Spitz and Wolf observation of babies cared for mothers in penal institution – then removed from mothers at 6-8 months old and cared for by other mothers.  The longitudinal study (Goldfarb) studied two groups of orphans, one group who were adopted in their first year, and another group who were in institutional care for the first three years.

· Animal studies – Bowlby used the studies of Harlow, on Rhesus monkeys to prove his theory of maternal deprivation.  These are criticised because there is no clear correlation between animals and humans in how they react to experiences.

· He also used the observational work of James and Joyce Robertson on children in residential care.

Criticisms

· narrow focus on the relationship with the mother – ignored importance of other relationships

· tried to keep the role of women as very traditional, made them feel guilty if they ever left their child

· ignored the possibility of children developing a number of attachments

· secure attachment does not require constant contact between mother and child

· attachment not always present at birth in the baby but may emerge in several steps 

· children deprived of their mothers can make very strong attachments to each other

· emotional disturbance and anti-social behaviour can be influenced by the home circumstances (for example conflict in the home), and not necessarily influenced by the separation from a parent, but the cause of the conflict which led to separation.
Piaget's theory of cognitive development

Research methods

Piaget used mainly 'clinical interviews' for his research.  This method has the advantage of allowing the researcher to ask questions while the subject is performing a task.  However the questions can change depending on the behaviour of the subject, which means that no one 'interview' will be the same.

Piaget also used experiments with children.  He set up specific tasks for the children to do under controlled circumstances.  The experimental situation is not recognised as the best method for learning about children because we can learn more about them in their natural environment.

Criticisms

· Piaget's work has been criticised because he used his own children for a lot of his research.  They are not truly representative of all children, from all cultural backgrounds
· the language Piaget used in his interviews and experiments has been criticised because it was difficult for the children to understand.  The questions were complex and sometimes 'leading' – ie. they led the children to particular answers
· the actual tasks in the experiments have been criticised as being too complicated for children and lacking meaning – for example the Three Mountains test really requires an understanding and appreciation of mountains, which some children may have never seen
· Piaget studied children in controlled situations, away from their natural play environment.  The children were not seen in a social environment, which may not give a true reflection of how they can think and work things out.
Brown’s theory of linguistic development

Research methods

Brown used a 10-year longitudinal, naturalistic observational study of three children’s speech development.  Naturalistic observation allows children to be observed in their natural surroundings.  They are not placed in unreal or strange situations so will behave in their usual way.  Naturalistic observations are the most likely to give accurate results.  

Longitudinal studies of child development allow researchers to observe children’s developmental progress including the variation between children and to confirm the expected sequence.

Criticisms

· Brown’s study was only of 3 children which needs to be replicated to establish whether his findings are true of the majority of children

· he also studied children in USA speaking English.  Other researchers (Gleitman & Wanner) found different patterns to those Brown described when they studied young children’s speech development in other languages

· when repeating sentences, very young children omit what Brown calls functor words thereby ignoring usual grammatical construction.  Older children gradually speak in more grammatical sentences.  Reasons for omitting words could be that the very young child does not understand grammar and therefore only uses significant words.  However it could be that adults place more stress on more important words so these are repeated.  Another reason could be that the very young child does not possess the memory and recall ability to repeat the entire sentence so repeats the main words.

Outcome 3

Relate theories of child development to practice in early education and childcare settings

Performance criteria

a)
Describe current practice in early education and childcare settings in relation to theories of child development

b)
Analyse the effectiveness of implementing theories of child development on current practice
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Introduction

In this Outcome you will be relating the developmental theories you have investigated and evaluated in Outcome 2 to your own practice in early education and childcare settings.  You will also analyse the effectiveness of implementing these theories in early education and childcare settings.

We have learned a great deal from the early theories, but our knowledge is by no means complete. Our understanding of children’s development and learning continues to grow and change rapidly due to on-going studies and research. Some might say that with the use of sophisticated technology which allows us to study brain patterns and see inside the human body, we are only beginning to understand how and why children develop and learn as they do.

We have also developed the means of accessing all parts of the world by travel and by computer technology, giving us a much greater understanding of cultural and environmental influences.

As more is learned about how children develop and learn, early education and childcare professionals will be able to use their knowledge and understanding of significant theories and research results to support and promote children’s development and learning.  
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Outcome 3a) 
Describe current practice in early education and childcare settings in relation to 

theories of child development.

For this performance criterion of Outcome 3 you are considering how current practice in early education and childcare settings is affected by significant theories of children’s development.  

Look back at the work you have done for Outcome 2 in relation to theories of children’s development.

· Bowlby’s theory of emotional and personal development

· Rutter’s theory of emotional and personal development

· Piaget’s theory of cognitive development

· Fischer’s theory of cognitive development

· Chomsky’s theory of linguistic development

· Brown’s theory of linguistic development

Make notes on how the above six theories have influenced current practice in early education settings.

If you are in an early education and/or childcare setting, observe and make notes on the practice in the setting.  Consider how the practice you observe is influenced by some or all of the theories listed above.

If you do not have access to actual early education and childcare settings, you may find videos or DVDs of practice helpful to relate theory to practise.  
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John Bowlby’s theory of emotional and personal development
Bowlby emphasised the importance for ongoing emotional well-being of the bond between children and their primary carers.  The influence on current practice in early education and childcare includes the following:

·  knowledge and understanding of the importance of the child's bond/attachment with their primary carer and significant others is essential for staff in early education and childcare settings

·  introduction of young children to nursery and nursery workers should take place over time to allow the child to develop multiple bonds

·  the separation should be gradual with the primary carer staying with the child on initial visits to the nursery to establish trust and allow other bonds are formed

·  the child should have a key/named worker so a bond can be formed 

· familiar/comfort objects and routines will encourage the child to settle more easily

·  trust in significant adults established in the early years will encourage the child to trust other adults 


·  children who have experienced prolonged separation in their first five years may find it difficult to trust adults.
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Michael Rutter’s theory of emotional, personal and social development

Rutter’s correlational studies concluded that conflict in the home was more likely to lead to disturbed behaviour patterns than maternal separation.  He also found that adopted children could bond with their adoptive parents even if they are adopted months after birth.  

· separation not always the crucial factor in emotional disturbance so knowledge and understanding of other factors is necessary for early education and childcare workers

· important to have background knowledge of children as initial failure to form bonds more significant than disruption in influencing children’s emotional and personal development

· general family discord and dysfunction influential on children’s emotional development who may need stability of unchanging early education and childcare environment

· possibly strange environments as much to blame for emotional disturbance as separation from primary carer so separation should be gradual with the primary carer staying with the child on initial visits to the childcare setting to establish trust and allow other bonds are formed

· children can recover from early deprivation when provided with support

· some children more vulnerable to stresses of childhood and may need more support.

[image: image57.png]



Jean Piaget’s theory of cognitive development 
Piaget’s theory included stages of cognitive development and schemata.  The influence on current practice in early education and childcare includes the following:

· children progress through specific learning stages at different ages
· important to understand the assimilation and accommodation of schemata, applicable at all ages
· children need opportunities to learn through active exploration and investigation of their environment
· important for early education and childcare workers to recognize which developmental stage a child has reached and not expect understanding beyond their age and stage of cognitive development.
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Kurt Fischer’s theory of cognitive development

Fischer put forward a theory referred to as ‘skill theory’. He sees skills developing in phases rather than stages, depending on the amount of practice and experience one has in that area of development.  The influence on current practice in early education and childcare includes the following:

· skill theory proposes that children’s development progresses through a series of skill structures known as levels

· important that early education and childcare workers recognise what skills are developing and at what level to support the progression to the next level

· 
children need practise and experience in order to develop skills 

· 
cognitive developmental progress is continuous 

· 
individuals often do not perform at their best level as they may pursue too many skills

· 
children’s performance in a variety of skills is likely to be good but only by isolating and practising specific skills can they perform at their optimum level.  For example, artistically a child may have rapid development if he gains a lot of practice and is stimulated by examples of art from people around. Another child may make little or no progress because of lack of new experience, or opportunity to practise.
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Noam Chomsky’s theory of linguistic development

Chomsky’s theory highlights the innate aspect of language development, and therefore supports the ‘nature’ side in the nature/nurture debate.  The influence on current practice in early education and childcare includes the following:

· Chomsky’s theory would encourage those working with children to talk to them at every opportunity, bathing them in language to stimulate the innate language-learning ability  

· the emphasis is on using language while caring for and playing with the child 

· children have innate ability to develop correct grammatical structure of their particular language and will acquire this from hearing the language around them.
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Roger Brown’s theory of linguistic development 

Brown’s theory of linguistic development should be briefly explained to include 5 stages of language acquisition.

The influences on current practice include the following:

· knowledge and understanding of stages of linguistic development important

· talk about real things that are happening so child can relate speech to events 

· with young children use short simple sentences

· repeat children’s words and sentences in their correct form for children to hear

· reply to children and use correct grammar to provide models for children to expand their understanding of language use.
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Outcome 3b)

Analyse the effectiveness of implementing theories of child development on current 

practice.

For this performance criterion of Outcome 3 you are analysing whether implementing developmental theories is of benefit to children and their families.  

You have described the influence of different developmental theory on current practice in early education and childcare settings for Outcome 3a).  Now you need to consider how effective this practice is and present a balanced view of both positive and negative effects.

Consider the theories you have investigated:

· Bowlby’s theory of emotional and personal development

· Rutter’s theory of emotional and personal development

· Piaget’s theory of cognitive development

· Fischer’s theory of cognitive development

· Chomsky’s theory of linguistic development

· Brown’s theory of linguistic development

Make notes on how effective implementing the above six theories is for children’s development and learning and for their families.
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The effectiveness of implementing Bowlby’s theory of emotional and personal development

· parents benefit from the opportunity to develop relationships with those involved in the care of their children and share their unique knowledge of their children

· parents benefit from sharing knowledge of the setting and its activities and routines with their children which contributes to their ongoing relationships

· parents benefit from being considered an equal partner in the care and education of their children which gives them confidence in staff in the setting

· parents may feel anxious about their child developing stronger bonds with their key workers than with them

· children benefit from establishing bonds with their key workers and other staff in the setting encouraging the development of multiple bonds and trust in others

· key workers may become strongly attached to children with a possible negative effect on their relationships with parents

· children benefit from learning about the setting, the activities and routines in the company of their parents giving them confidence to investigate and explore

· children benefit from the knowledge their key workers have of their family backgrounds and individual characteristics giving a sense of identity

· children benefit from being allowed to settle in to settings in their own time and at their own pace providing for the development of self-esteem and self-confidence

· long-term benefits for children include the development of emotional skills that allow them to establish positive relationships with others as they grow and mature.

The effectiveness of implementing Rutter’s theory of emotional and personal development

· children benefit from early education and childcare workers’ knowledge of their home circumstances

· parents benefit from recognition that separation is not always the crucial factor in emotional disturbance in their children

· children will benefit from their key workers’ knowledge and understanding that initial failure to form bonds is more significant than disruption in influencing children’s emotional and personal development

· children will benefit from settings’ recognition that strange environments may be as much to blame for emotional disturbance as separation from primary carer so separation should be gradual with the primary carer staying with the child on initial visits to the childcare setting to establish trust and allow other bonds to be formed

· children can recover from early deprivation when provided with support from key workers or other significant individuals who may be children or adults

· children who are more vulnerable to stresses of childhood will benefit from support from knowledgeable early education and childcare workers.
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The effectiveness of implementing Piaget’s theory of cognitive development 

· children will benefit from early education and childcare workers’ knowledge and understanding of how they acquire concepts as activities will be planned to meet their developmental needs

· children’s developmental progress may be impeded if early education and childcare workers interpret Piaget’s stages of development too rigidly

· an understanding of schemata as patterns of behaviour will assist early education and childcare workers to recognise the learning processes of individual children and provide a range of meaningful activities for them

· the stages of sensory motor stage, pre-operational stage, concrete operations stage and formal operations stage are useful guides to what to expect of children at different ages and stages

· identifying what level a child is operating at should enable the key worker to encourage cognitive development to the full.  

· children are more cognitively skilled than Piaget recognised.  For example babies as young as 4 months appear to have a concept of object permanence and young children are capable of conservation if given a meaningful context

· cognitive development occurs as a result of active exploration and discovery of the world by children and they will benefit from a variety of hands on experience and active exploration

· Piaget did not acknowledge the role of the adult in children’s cognitive development which is important in supporting and promoting a child’s learning and developmental progress.

The effectiveness of implementing Fischer’s theory of cognitive development

· children benefit from recognition by early education and childcare workers of what skills are developing and at what level to support the progression to the next level

· children benefit from practice and experience in order to develop skills 

· important that early education and childcare workers are aware that individuals often do not perform at their best level as they may pursue too many skills so activities can be planned to avoid input of too many new skills at once

· children benefit from recognition of their talents so these can be encouraged by appropriate provision to isolate and practice specific skills to bring their performance to optimum level

· parents will benefit from knowing and understanding their children’s individual strengths so they can participate in promoting them

· children will benefit from being encouraged to practice a variety of skills so that their performance becomes good and any particular talent can be recognised.
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The effectiveness of implementing Chomsky’s theory of linguistic development

· children will benefit from being ‘bathed’ in language as they hear speech around them

· children are unlikely to be inhibited in their linguistic development by inaccurate grammar as the application of rules to all words is an accepted aspect of Chomsky’s theory

· children may not have their linguistic development promoted to the optimum extent as Chomsky’s theory focuses on structure and ignores the function of language as a means of communication.  In consequence children may not receive the social interaction needed to develop linguistic skills.

The effectiveness of implementing Brown’s theory of linguistic development

· children encouraged to develop language by hearing speech from adults

· children given language appropriate to their age and stage of linguistic development to encourage repetition

· some adults may not provide appropriate language to assist linguistic development in children

· children encouraged to participate in conversations which promotes social development

· children whose conversational overtures meet with no response may find difficulty in social interaction

· children will possess self-esteem if their speech is subject to active listening

· children will develop self-confidence in using language when their efforts are not criticized

· children will develop correct grammatical forms when they hear their own efforts repeated correctly

· children whose linguistic efforts are continually corrected and criticized will lack confidence in communication skills.
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Test yourself questions

You have now reached the end of the material you need for assessment of Outcome 3 of the Unit Developmental Theory in Early Education and Childcare.

Here are some questions for you to test yourself.  Sample answers follow on the next page.

1.

Describe how one theory of children’s development has influenced current early 



education and childcare practice.

2.

Analyse the effectiveness of implementing one theory of children’s development on 



children and their families. 
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Answers to test yourself questions

1.

Your answers could include any of the developmental theories you have 



investigated in this Outcome such as:

Emotional, personal and social development

You should briefly explain Bowlby’s theory of the importance for ongoing emotional well-being of the bond between children and their primary carers.  The influence on current practice in early education and childcare includes the following:

· knowledge and understanding of the importance of the child's bond/attachment with their primary carer and significant others should be described

· introduction to the childcare setting and staff should take place over time to allow the child to develop multiple bonds

· the separation should be gradual with the primary carer staying with the child on initial visits to the setting to establish trust and allow other bonds to be formed

· the child should have a key/named worker so a bond can be formed 

· familiar/comfort objects and routines will encourage the child to settle more easily

· trust in significant adults established in the early years will encourage the child to trust other adults.

Cognitive development

You should briefly explain Piaget’s theory of stages of cognitive development and schemata.  The influence on current practice in early education and childcare includes the following:

· children progress through specific learning stages at different ages
· important to understand the assimilation and accommodation of schemata, applicable at all ages
· children need opportunities to learn through active exploration and investigation of their environment
· important for early education and childcare workers to recognize which developmental stage a child has reached and not expect understanding beyond their age and stage of cognitive development.
Linguistic development

You should briefly explain Brown’s theory of linguistic development should to include 5 stages of language acquisition.

The influences on current practice include the following:

· knowledge and understanding of stages of linguistic development important

· talk about real things that are happening so child can relate speech to events 

· with young children use short simple sentences

· repeat children’s words and sentences in their correct form for children to hear

· reply to children and use correct grammar to provide models for children to expand 
their understanding of language use.
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Answers to test yourself questions
2.

Your answers could analyse the effectiveness of any of the developmental theories 



you have described in this Outcome.  You may have chosen the theory you 



described for Q1 or a second theory.

Bowlby’s theory of emotional and personal development

· parents benefit from the opportunity to develop relationships and share their unique knowledge of their children with those involved in their care

· parents and children benefit from sharing knowledge of the setting and its activities and routines which contributes to their ongoing relationships

· parents benefit from being considered an equal partner in the care and education of their children which gives them confidence in staff in the setting

·  parents may feel anxious about their child developing bonds with others and feel the bond developed with a key worker may become stronger than theirs

· a child’s key worker may develop a strong bond with the child which has a negative effect on the key worker’s relationship with the parents

· children benefit from establishing bonds with key workers and other setting staff encouraging the development of multiple bonds and trust in others

· children benefit from learning about the setting, activities and routines in the company of their parents giving them confidence to investigate and explore

· children benefit from the knowledge their key workers have of their family backgrounds and individual characteristics giving a sense of identity

· children benefit from being allowed to settle in to settings in their own time and at their own pace providing for the development of self-esteem and self-confidence

· individual children may need a longer settling-in time than their parents can provide which may have a negative effect on their emotional development

· long-term benefits for children include the development of emotional skills that allow them to establish positive relationships with other as they grow and mature

Piaget's theory of cognitive development

· early education and childcare workers who know Piaget’s theory will identify and respond to individual children’s stage of cognitive development and provide a stimulating and enriched environment
· an understanding of schemata as patterns of behaviour will assist early education and childcare workers to recognise the learning processes of individual children, provide a range of meaningful activities for them and provide advice and guidance for parents to assist their understanding of their children

· the stages of sensory motor stage, pre-operational stage, concrete operations stage and formal operations stage are useful guides for parents in relation to what to expect of children at different ages and stages

· Piaget’s stages are rather inflexible as children develop at different rates.  Some children achieve skills at an earlier age than Piaget identified

· cognitive development occurs as a result of active exploration and discovery of the world by children and they will benefit from a variety of hands-on experiences in early education and childcare settings and at home

· Piaget did not acknowledge the role of the adult in children’s cognitive development which is important in supporting and promoting a child’s learning and developmental progress.
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Answers to test yourself questions
Brown’s theory of linguistic development

· children encouraged to develop language by hearing speech from adults in early education and childcare settings and at home

· children given language appropriate to their age and stage of linguistic development to encourage repetition

· parents will benefit from advice on the promotion and support of their child’s linguistic development

· children encouraged to participate in conversations which promotes social development and they and their families will benefit from talking with each other

· children will possess self-esteem if their speech is subject to active listening at home and in early education and childcare settings

· children will develop self-confidence in using language when their efforts are not criticised

· children will develop correct grammatical forms when they hear their own efforts repeated correctly.




� EMBED MS_ClipArt_Gallery  ���





� EMBED MS_ClipArt_Gallery  ���





� EMBED MS_ClipArt_Gallery  ���





















































Scottish Further Education Unit
PAGE  
1
[image: image80.jpg]

[image: image82.wmf][image: image83.wmf][image: image84.wmf][image: image85.wmf][image: image86.wmf]_1105464807

_1105514767

_1105464172

