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Higher National Unit Specification

General information for centres

Unit title:
Working in Partnership with Schools

Unit code:
DV90 36

Unit purpose:  This Unit is designed to enable candidates to develop the skills and knowledge required to work effectively with schools and associated partner organisations by having an understanding of relevant legislation, national policies and the structure and organisation of the schools sector.  Candidates will also develop skills for promoting positive behaviour.

This Unit can only be offered in a centre recognised as suitable by the Further Education Professional Development Forum.

On completion of the Unit the candidate will be able to:

1
Demonstrate a critical understanding of current policy, legislation and standards that apply to children and young people. 

2
Work effectively with partner schools. 

3
Promote positive behaviour and, when necessary, manage inappropriate behaviour.

Credit points and level:  1 HN Credit at SCQF level 9: (8 SCQF credit points at SCQF level 9*).

*SCQF credit points are used to allocate credit to qualifications in the Scottish Credit and Qualifications Framework (SCQF).  Each qualification in the Framework is allocated a number of SCQF credit points at an SCQF level.  There are 12 SCQF levels, ranging from Access 1 to Doctorates.

Recommended prior knowledge and skills:  Access to this Unit is at the discretion of the centre.  However, candidates would normally be expected to have competence in communication skills at SCQF level 6 or similar qualifications and some knowledge and experience of working in a school/college partnership.

Core Skills:  There are opportunities to develop the Core Skills of Problem Solving, Communication, Working with Others and Information Technology at SCQF level 6 in this Unit, although there is no automatic certification of Core Skills or Core Skills components.

Context for delivery:  If this Unit is delivered as part of a Group Award, it is recommended that it should be taught and assessed within the subject area of the Group Award to which it contributes.

Assessment:  This Unit will be assessed by written evidence, in the form of reports, and performance evidence from the workplace, in Outcomes 2 and 3. Case studies and/or simulations may be used in Outcomes 1 and 3.

Higher National Unit specification:  statement of standards

Unit title:
Working in Partnership with Schools

Unit code:
DV90 36

The sections of the Unit stating the Outcomes, knowledge and/or skills, and evidence requirements are mandatory.

Where evidence for Outcomes is assessed on a sample basis, the whole of the content listed in the knowledge and/or skills section must be taught and available for assessment.  Candidates should not know in advance the items on which they will be assessed and different items should be sampled on each assessment occasion.

Outcome 1

Demonstrate a critical understanding of current policy, legislation and standards that apply to children and young people

Knowledge and/or skills

· Legislative frameworks under which schools operate

· The purpose and significance of national policies in relation to the schools sector

· The purpose and significance of national policies in relation to the further education sector

· The purpose and significance of national policies in relation to partnership working involving schools and colleges

· Legislation that applies to the protection, welfare, health and safety of children and young people

· Good practice relating to the protection, welfare, health and safety of children and young people

Evidence Requirements

Candidates will provide written evidence covering the knowledge and skills section, in which they:

(a) compare and contrast the regulatory frameworks within which schools and further education colleges operate

(b) explain the purpose and significance of Scottish Executive policies within which schools and colleges work in partnership with each other

(c) apply good practice relating to the protection, welfare, health and safety of children and young people

Higher National Unit specification: statement of standards (cont)

Unit title:
Working in Partnership with Schools 

Written evidence should be in the form of a report of about 1,000 words or the equivalent derived from a professional discussion.  Reference should be made to relevant legislation and college policies and procedures.  Bibliographical references to relevant reading should be compiled using the Harvard system of referencing.

For c) candidates should detail how they would potentially respond to at least two situations relating to the protection, welfare, health and safety of children and young people, making reference to college policies and procedures.

Assessment guidelines

Evidence for c) may be generated using case studies or simulations.

Outcome 2

Work effectively with partner schools

Knowledge and/or skills

· The structure, organisation, policies and procedures of partner schools, including support arrangements for learners and staff

· Similarities and differences in school and college environments and ethos

· Strategies for effective communication with schools’ sector colleagues and other partner organisations

· Strategies for developing appropriate and effective relationships with schools’ sector colleagues and other partner organisations

· Strategies for helping learners to manage their transitions from school to college/work

· College policy and procedures

Evidence Requirements

Candidates will provide written and performance evidence to illustrate how they have contributed to the effectiveness of a partnership with at least one school.

The written evidence should describe how the school/college partnership operates and make comparative reference to the school environment and ethos and that of the college.  Performance evidence should illustrate the candidate’s contribution to the partnership by demonstrating a minimum of two examples from the workplace, supported by witness testimony.  The examples may be:

· communicating effectively with school sector colleagues and/or other partner organisations

· developing appropriate/effective relationships with school sector colleagues

Higher National Unit specification: statement of standards (cont)

Unit title:
Working in Partnership with Schools
· helping learners manage their transitions from school to college

· applying good practice in relation to college policy and procedures

Written evidence should be in the form of a report of about 750 words or the equivalent derived from a professional discussion.  Reference should be made to appropriate documentation and policy and procedures.

Assessment guidelines

Documentation and policy and procedures to which the candidate should refer are those currently in use in their workplace.

Outcome 3

Promote positive behaviour and, when necessary, manage inappropriate behaviour

Knowledge and/or skills

· Factors affecting behaviour

· Strategies for promoting positive behaviour

· Causes of disruptive behaviour

· Strategies for managing inappropriate behaviour

· Codes of conduct, behaviour policies and disciplinary procedures of college

· Codes of conduct, behaviour policies and disciplinary procedures of partner schools

· Social and cultural diversity of learners

· Learners whose additional support needs impact on their behaviour and their understanding of appropriate social behaviours

Evidence Requirements

Candidates will provide performance evidence of promoting positive behaviour during two learning and teaching sessions or on two different occasions in the workplace, supported by witness testimony, and written evidence for a) evaluating the effectiveness of the strategies used and b) describing appropriate strategies for managing inappropriate behaviour covering at least two instances where inappropriate behaviour may arise.

Written evidence should be in the form of a report of about 750 words or equivalent derived from a professional discussion.

Assessment guidelines

Evidence for b) may be generated using a case study or simulation.  Alternatively candidates may provide performance evidence of managing inappropriate behaviour, supported by witness testimony.

Candidates undertaking the group award may generate appropriate performance evidence in Outcome 2 of the Unit, Teaching Children and Young People.  Assessment of the candidate’s ability to promote positive behaviour during learning and teaching sessions should be recorded on a checklist.

Administrative Information 

Unit code:
DV90 36

Unit title:
Working in Partnership with Schools

Superclass category:
GA

Date of publication:
August 2005
Version:
01
Source:
SQA
© Scottish Qualifications Authority 2006

This publication may be reproduced in whole or in part for educational purposes provided that no profit is derived from reproduction and that, if reproduced in part, the source is acknowledged.

SQA acknowledges the valuable contribution that Scotland’s colleges have made to the development of Higher National qualifications.

Additional copies of this Unit specification can be purchased from the Scottish Qualifications Authority.  Please contact the Customer Contact Centre for further details, telephone 0845 279 1000.

Higher National Unit specification:  support notes

Unit title:
Working in Partnership with Schools

This part of the Unit specification is offered as guidance.  The support notes are not mandatory.

While the exact time allocated to this Unit is at the discretion of the centre, the notional design length is 40 hours.

Guidance on the content and context for this Unit

This Unit is designed to enable candidates to develop the skills and knowledge required to work effectively with schools and associated partner organisations by having an understanding of relevant legislation, national policies and the structure and organisation of the schools sector.  Candidates will also develop skills in promoting positive behaviour.

The principal context will be the further education environment.  The candidate should have access to a workplace where evidence to meet the performance criteria can be generated.  For those undertaking the Group Award integration with the delivery and assessment of Teaching Children and Young People in Further Education is recommended.

The following list of topics gives a suggested content for a taught programme.  The list is neither prescriptive nor exhaustive and should be used as a guide only.

Outcome 1

· Scottish Executive policies in relation to the schools sector, e.g. the National Priorities for Education

· the legislative frameworks under which schools operate, e.g. the Children (Scotland) Act 1995 Standards in Scotland’s School’s, etc. Act 2000, Additional Support for Learning Act and its Code of Practice

· regulations that apply to teachers in the schools sector, including the GTC Professional Code for Teachers

· the purpose and significance of Scottish Executive policies in relation to partnership working involving schools and colleges

· the policy environment and regulatory framework within which schools operate and schools and colleges work in partnership with each other

· local authority policies e.g. Children’s Service Plan

· legislative framework designed to protect children, e.g. ‘Duty of Care’, UN Convention on the Rights of the Child, Protection of Children (Scotland ) Act,

· Guidance for schools and other professionals with responsibility for protecting children and young people, e.g. “It’s everyone’s job to make sure I’m alright”, the Framework for Standards for protecting children, the Children’s Charter and Safe and Well, a handbook for staff, schools and education authorities.

· understanding the reasons why some children need help or are at risk, , for example, because they are experiencing physical harm, emotional hurt, living conditions that are unacceptable or circumstances which put at risk their health and mental and emotional wellbeing

· impact of abuse on child’s health, wellbeing and educational progress

· responding appropriately to concerns about a child or from a child

· confidentiality and sharing concerns

· vulnerability of some of the learners who fall into the category of ‘looked after and/or accommodated children’

· the roles and responsibilities of organisations and agencies concerned with child protection

· individuals’ boundaries of responsibility

Outcome 2

· the structure and organisation of partner schools

· policies and procedures of partner schools e.g. how (and when) to communicate with parents, codes of conduct

· support arrangements for learners and staff in schools

· the role of external partners eg Police, Social Work

· how to build constructive relationships with colleagues

· interpersonal and communication skills

· strategies for helping learners to manage their transitions from school to college/work e.g. induction

Outcome 3

· theories of behaviour development

· strategies for behaviour management

· the effect of the environment on behaviour

· learners whose additional support needs impact on their behaviour and their understanding of appropriate social behaviours, e.g. students who have Aspergers or whose traumatising experiences impact on behaviour

· contribution of constructive relationships between staff and learners in promoting positive behaviour

· influence of staff behaviour eg respect for learners

· referral procedures for children and young people in need of additional support

· how to de-escalate situations

Guidance on the delivery and assessment of this Unit

Candidates should be encouraged to generate evidence of achievement from the workplace.  Oral questioning, written/documentary evidence supported by examples of work practice, professional discussion and case studies or simulations would be appropriate methods of assessment for this Unit.  The candidate should also keep a well-evidenced reflective diary describing his/her performance for Outcomes 2 and 3.  This form of record would need to be substantiated by an authorised source.

Higher National Unit specification:  support notes

Unit title:
Working in Partnership with Schools

The main focus of this unit is on working effectively with schools and associated partner organisations and promoting positive behaviour and candidates should have several opportunities to prepare for the summative assessment.

Opportunities for developing Core Skills

There are opportunities to develop the Core Skills of Problem Solving, Communication, Working with Others and Information Technology at SCQF level 6 in this Unit, although there is no automatic certification of Core Skills or Core Skills components

· All elements of the core skill of Problem Solving, that is Planning and Organising, Critical Thinking, and Reviewing and Evaluating, will be developed and enhanced as candidates undertake the unit.  As aims and objectives are analysed in detail the identification and assessment of all factors impacting on providing the most effective learning environment and experience will involve a high level of critical thinking.  Designing and implementing teaching strategies which allow on-going opportunities for review and adjustment will be of critical importance.  Reflective review and evaluation of the achievements of each stage of delivery will be an essential aspect of competence.

· Candidates will have opportunities to develop a sophisticated level of communication skills as they undertake the unit.  Analysing, interpreting and applying a wide range of complex legislation and policy impacting on the provision of education and the protection, safety and welfare of young learners will underpin the knowledge for the unit.  Using the most effective verbal and non verbal techniques in questioning, giving information and responding to others in the most appropriate way will advance communication with colleagues in schools and partner organisations.  The unit offers many opportunities to explore ways of enhancing skills in managing co-operative working.  Exploration of the value and impact of open and closed questioning and use of a range of active listening techniques is an essential aspect of competence.

· Although skills in written communication are not discretely assessed, candidates will express essential ideas and information accurately and coherently, use a formal structure and recognised format and referencing system, and check language, spelling, punctuation and syntax for accuracy.  Using up to date software packages for word processing and editing could support the development of skills in communicating to maximum effect in an appropriate written or graphic form.

Open learning

This Unit is suitable for open and distance learning delivery.  The assessment strategy and guidelines described in this specification must still be applied if this method of delivery is chosen.  For further information and advice, please see Assessment and Quality Assurance for Open and Distance Learning (SQA, 2001).

Candidates with disabilities and/or additional support needs

The additional support needs of individual candidates should be taken into account when planning learning experiences, selecting assessment instruments or considering alternative Outcomes for Units.  For information on these, please refer to the SQA document Guidance on Alternative Assessment Arrangements for Candidates with Disabilities and/or Additional Support Needs, which is available on SQA’s website: www.sqa.org.uk.

General information for candidates

Unit title:
Working in Partnership with Schools

What this Unit is about

This Unit is about the knowledge and skills needed to work effectively with schools and associated partner organisations.  Candidates will gain an understanding of relevant legislation, Scottish Executive policies, the structure and organisation of the schools sector.  Candidates will also develop skills to promote positive behaviour.

What they will learn

· Analyse the policy environment and regulatory framework within which schools operate and schools and colleges work in partnership with each other.

· Work effectively with partner schools on the basis of an understanding of the school environment and ethos and how it compares and contrasts with the college environment and ethos.

· Develop appropriate and effective relationships with schools sector colleagues.

· Apply good practice and comply with legislation in relation to the protection, welfare, health and safety of children and young people.

· Apply a range of strategies that promote positive behaviour and, when necessary, deal with inappropriate behaviour.

· Assist learners in managing their transitions from school to post-school education/employment.

On completion of the units they will be able to:

1 Demonstrate a critical understanding of current policy, legislation and standards that apply to children and young people.

2 Work effectively with partner schools.

3 Promote positive behaviour and, when necessary, manage inappropriate behaviour.

Introduction to the Unit

What This Unit is About

This Unit is about the knowledge and skills needed to work effectively with schools and associated partner organisations.  Candidates will gain an understanding of relevant legislation, national policies and the structure and organisation of the schools sector.  They will also develop skills to promote positive behaviour.  Some candidates undertaking this unit may have been working in partnership with schools and/or other agencies for a number of years whereas others may be new to the concept of partnership working.  They may also have considerable experience of working with young learners in a school/college environment and it may be useful to encourage them to share these experiences if this can be done in a positive way.

In this unit candidates will provide evidence to illustrate how they have contributed to the effectiveness of a partnership with at least one school.  In addition to identifying and analysing the principles and values that form the basis of effective partnership working, this unit will also encompass the development of an awareness of the structure and organisation of partner schools and an understanding of the policy environment and regulatory framework within which they operate.  An understanding of the factors that contribute to positive behaviour and the techniques for promoting this and dealing with inappropriate behaviour is also covered.
Outcomes

There are 3 outcomes in the unit.

1 Demonstrate a critical understanding of current policy, legislation and standards that apply to children and young people.

2 Work effectively with partner schools.

3 Promote positive behaviour and, when necessary, manage inappropriate behaviour.

Credit Value

The credit value for this unit is 1 HN Unit.

In all the Study Sections you will find it helpful to remember that:

You will be referred to as the tutor.

The member of staff you are tutoring (the candidate) through this package will be referred to in the Study Sections as a member of college staff.

Your candidates will be looking at:
· the policy environment and regulatory framework within which schools operate and schools and colleges work in partnership with each other

· the school environment and how it compares and contrasts with the college environment and ethos 

Then they will go on to look at:
· the development of appropriate and effective relationships with schools sector colleagues

· the application of good practice and compliance with legislation in relation to the protection, welfare, health and safety of children and young people

Finally they will look at:

· strategies for promoting positive behaviour and, when necessary, for dealing with inappropriate behaviour

· how they can assist learners in managing their transitions from school to post-school education/employment

Prior Experience

Access is at the discretion of the Centre.  However, candidates would normally be expected to have competence in communication skills at SCQF level 6 or similar qualifications and some knowledge and experience of working in a school/college partnership.

Progression or Related Study

This unit may form part of the Professional Development Award Teaching Children and Young People when undertaken with:

DV8Y 36 Teaching Children and Young People

Introduction to this Package

	Section
	Title
	No of pages

	1
	Demonstrate a critical understanding of current policy, legislation and standards that apply to children and young people
	28

	2
	Work effectively with partner schools
	32

	3
	Promote positive behaviour and, when necessary, manage inappropriate behaviour
	19


Approximate Study Time

Study Section 1 should take candidates approximately 15 hours to complete although this will be very much dependent upon what their previous knowledge is of the current policies, legislation and standards which apply to young learners.  This time does not include any additional reading or research they might wish to undertake to explore further.

Study Section 2 should take candidates approximately 15 hours to complete although this will be very much dependent upon how much experience they have of working in a school/college partnership.

Study Section 3 should take candidates approximately 10 hours to complete although this will be dependent on how much experience they have in managing young learners and whether they have undertaken the unit, Teaching Children and Young People.

How to Use the Package

Ideally, candidates should work through the package in the order of the Study Sections but this may be negotiated with them.  Candidates undertaking the unit, Teaching Children and Young People may wish to do outcome 3 at the same time as they are undertaking outcome 2 of that unit.

Symbols Used in the Package

As you work through this Section you will find the following types of activities:

[image: image1.wmf]
Reflective Activity

This type of activity encourages candidates to think about the information they have been given and how it applies to their college context.

[image: image2.wmf]
Developmental Activity

This type of activity encourages candidates to find out more about a concept and to form their own opinion about it. 
[image: image3.wmf]Review Activity

This activity gives candidates the opportunity to get some feedback from you.  These activities will help you to check that the candidates are ready to undertake the summative assessment tasks.

This unit is suitable for different modes of study, including distance learning.  It will be useful if, during the course of this unit, candidates can share their experiences and opinions with their peers, as this allows them to gain a different perspective on related issues and to learn from the experiences of others.  For this reason, you will find that it is sometimes suggested within the unit that they discuss the activities with you, their tutor group or online discussion group, particularly in relation to the reflective activities

Assessment Information

How candidates will be assessed

The formative assessments for this unit comprise the reflective, development and review activities.  Candidates should keep everything they produce as they work through the package as this may contribute towards the Evidence Requirements for the Outcomes.
Candidates should also keep a well-evidenced reflective diary describing their performance for Outcomes 2 and 3.  A line manager of senior member of the School/College partnership should endorse this evidence.

The Summative Assessments for this unit may be found at the end of each study section.

When and where your candidates will be assessed

Candidates can be assessed whenever you and the candidates are satisfied that they are capable of meeting the written/oral and performance evidence requirements for the Outcomes.

The assessments will take place in the Centre or in a place approved by the Centre.

What they have to achieve

To achieve this Unit candidates must meet the Evidence Requirements for the Outcomes.  Evidence submitted should demonstrate all the knowledge and skills requirements of the Outcomes.  An overview checklist for the Unit is provided to enable candidates to indicate where these are evidenced.  Any gaps may be filled by a professional discussion.

Opportunities for reassessment

In the event of candidates failing to produce sufficient evidence they will be given the opportunity for remediation and one further attempt at assessment.

Activity Answers

	

	Activity 3

Suggested Answer


The following has been taken from the Scottish Executive publication, "Safe and well: Good practice in schools and education authorities for keeping children safe and well".

http://www.scotland.gov.uk/Publications/2005/08/0191408/14103 

· the appearance of the child or young person (e.g. dressed inappropriately for the weather, hungry, unkempt?)

· the mood of the child or young person (e.g. a change of mood, unusually withdrawn, aggressive or emotionally fragile?)

· changes in the way the child or young person works or plays, or changes in their relationships with peers or teachers

· an unexplained but significantly different pattern of attendance or attainment than usual

· a child or young person using sexual language or behaviour that is inappropriate for their age

· a young person sexually involved with much older people

· something the child or young person says or chooses to confide

· unexplained bruising or other injuries
You may also hear or receive reports that a child or young person is suspected of being in need of support from:

· Parents or relatives

· Other children or young people

· Members of the public

· Media reports – for example, of any local incidents or police involvement in connection with a child, their family or those close to them

	
	Activity 4

Answers


Case Study A

Points to consider:

· It is important to note here that the report comes from a third party, i.e. the young persons friend and not directly. 

· There are concerns that the child is a victim of a criminal offence. 

· The learner reporting this to you should be advised that you will not be able to keep what they have said confidential and that you will pass the details onto the college Child Protection Coordinator. You should reassure the learner that they have done the right thing in telling you.

· The college Child Protection Coordinator will immediately contact the young person’s school and notify the school Child Protection Coordinator. Professionals working with children or young people have a duty to share information relating to the safety of that child or young person, the welfare of the child is paramount and therefore passing on this information does not breach confidentiality.

· What will you do with the school pupil in the interim – is there an immediate threat? 

Case Study B

Points to consider:

· Your duty of care to the children and young people in the group requires you to pass this information onto the college Child Protection Coordinator. In the first instance you might decide to go into the locker room yourself (or ask a male colleague to do so) to ensure that all is well. It will be important to have a calm response and to continue with the class as usual. There is no immediate threat to any young person in your care and you cannot be sure that the information is correct. The Child Protection Coordinator will be responsible for facilitating a risk assessment. 

· Adult learners do not require to undergo disclosure as a result of the Protection of Children (Scotland) Act 2003 just because they are learning alongside under 18 year olds in the same class. 

· If the adult learner does in fact have a criminal conviction, this does not automatically mean that he can no longer continue his placement at the College. The College will need to consider issues such as the nature of the criminal conviction; the length of time since the adult learner was convicted of the offence; and whether there is a likelihood of foreseeable harm to others in allowing the adult learner to remain at the College. 

· Should the adult learner be removed from the course? 

· It is important that the College balances its duty of care to its staff, students and others connected with the College, against any legal consequences which may arise in the event that the College takes action to remove the adult learner (such as defamation, data protection and human rights issues). The adult learner has also entered into a contract for education services with the College. The College should be aware that they could be in breach of contract even though the adult learner is being removed from the course as a result of child protection concerns. 

Case Study C

Points to Consider:

· You should be careful not to place yourself in a situation where you feel personally compromised. Whilst a young learner may ask to speak to you privately, you should take care not to take a young learner to a private room where, if any allegations are made against you there would not be a third party as a witness. 

· Where possible, you should excuse yourself from the room immediately and seek to involve another member of staff. 

· You should make detailed notes of the disclosure as soon as possible. 

· Speak to your line manager about the incident as soon as practicable. 

What should be done if the learner is in distress? 

· It is important that you do not do anything that could be misconstrued by the learner. There should be no physical contact to console the learner, no matter how well intentioned. It is possible for innocent words or actions to be misinterpreted, either by the young person or by someone else. 

What should be done about the learner continuing in your class? 

· Advice should be sought from the appropriate manager as to whether it is still appropriate to continue to teach the student and if not, how this should be managed.
	
	Activity 6

Answer


Communication can often be enhanced by inviting school staff into college or vice versa as it is often easier to make later contact by telephone or email if an initial face-to-face meeting has taken place. This also offers the opportunity to discuss what the best methods of exchanging information would be and who information should be shared with.

Giving school staff an overview of how assessment works on a particular course and what type of evidence is collated in a portfolio can also be a useful strategy for ensuring that reference to any relevant work undertaken at school can be made.  

Knowledge of the components of their respective courses enables school staff to help young learners practise appropriate communication skills that will be of benefit to them when undertaking the assessment or identify appropriate pieces of work or experiences undertaken in school for portfolio building.  Examples of this would be developing confidence in young learners in order that they can confidently answer oral assessment questions or reminding them that certain curriculum or extra-curricular activities might be relevant for inclusion in their college/school portfolio.  Young learners could be encouraged to use their college experience as material for some of their English lessons, eg presentations.

It is also useful if visits for school staff can be arranged to vocational areas such as construction, hairdressing, or hospitality as this can often offer a context for activities undertaken in areas such as science, maths, English or languages in a school.  

	
	Activity 7

Answer


The following list is not exhaustive but may help to foster and maintain good relationships with school partners.

· who will be responsible for consumables, 

· the provision of personal protective equipment, 

· transport, 

· recording of attendances

· timetabling

· lesson times

· reports

· attendance at parents' evenings

· discipline

· data collection and information management

· recording and reporting procedures

· individual learning plans

· work experience

· additional support for learning

· mentoring 

· guidance

· lines of communication

· emergency procedures

	
	Activity 8

Answer


Although this will be different in each college some examples might be

	Similarities 
	Differences

	Classroom environment

Canteen 

Equipment and resources

Assessment

Homework
	No bells

Smaller classes

More relaxed atmosphere

More freedom between and outwith classes

Use of teacher’s first name

Wider age range of fellow students

More realistic ‘work’ environment

Greater variety of equipment

More health and safety issues

Longer classes





	
	Activity 17
Answer


	Type of behaviour
	Assertive (
	Aggressive (
	Passive (

	Body language 

	· Wagging a finger
	
	(
	

	· Talking to people at their own level
	(
	
	

	· Having your arms crossed
	
	(
	

	· Avoiding making eye contact
	
	
	(

	· Standing very close to someone
	
	(
	

	· Talking with your hands on your hips
	
	(
	

	Voice 

	· Shouting
	
	(
	

	· Haranguing tone
	
	(
	

	· Uncertain tone to voice
	
	
	(

	· Reasonable tone
	(
	
	

	· Hostile tone
	
	(
	

	· Firm
	(
	
	

	· Clear and audible
	(
	
	

	Words

	· Using sweeping statements, eg “You never . . .”
	
	(
	

	· Insults eg “You’re unbelievable”
	
	(
	

	· Sticks to the point, eg “Can I remind you that . . .”
	(
	
	

	· Being personal eg “You’re just an idiot”
	
	(
	

	· Being sarcastic
	
	(
	


Name 



Address



Tutor's Name



Complete the following assignment and submit it to your tutor for feedback.

Summative Assessment Task 1

Outcome 1

Prepare a report of 1,000 words in which you: 
(a) Compare and contrast the current regulatory frameworks within which schools and further education colleges operate.

(b) Select 2 current Scottish Executive policies within which schools and colleges work in partnership with each other and explain the purpose and significance of these.

(c) Detail how you would potentially respond to at least two situations relating to the protection, welfare, health and safety of children and young people, making reference to current legislation and college policies and procedures

Bibliographical references to relevant reading should be compiled using the Harvard system of referencing.
You should ensure that your report demonstrates all the knowledge and skills required for this Outcome.

Name 



Address



Tutor's Name



Complete the following assignment and submit it to your tutor for feedback.

Summative Assessment Task 2

This assessment is in two parts - Knowledge Assessment and Skills Assessment

Knowledge assessment

Prepare a report of 750 words in which you describe how the school/college partnership operates within your college context and make comparative reference to the school environment and ethos and that of the college.

Skills assessment

Provide evidence showing two contributions you have made to your school/college partnership.  Appropriate evidence might include

· communicating effectively with school sector colleagues and/or other partner organisations 
· developing appropriate/effective relationships with school sector colleagues 
· helping learners manage their transitions from school to college 
· applying good practice in relation to college policy and procedures
Where possible these skills should be demonstrated through naturally occurring evidence e.g. minutes, e-mails, information sheets etc.  Your line manager or a senior member of the School/College partnership should endorse this evidence.
Documentation and policy and procedures referred to should be those currently in use in your workplace.

You should ensure that your evidence demonstrates all the knowledge and skills required for Outcome 2.
Name 



Address



Tutor's Name



Complete the following assignment and submit it to your tutor for feedback.

Summative Assessment Task 3

Outcome 3

a) Submit performance evidence showing how you have promoted positive behaviour and when necessary, managed inappropriate behaviour, during two learning and teaching sessions involving young learners, or on two different occasions in the workplace, or one of each.  Appropriate performance evidence could include

(i) Personal statements describing the situations in which you promoted positive behaviour in the workplace which have been authenticated by a competent witness.

(ii) Checklists from two observed learning and teaching sessions.

Candidates undertaking the group award (PDA Teaching Children and Young People) could generate one instance of appropriate performance evidence during their observation for Outcome 2 of the Unit, Teaching Children and Young People.  Assessment of the candidate’s ability to promote positive behaviour during learning and teaching sessions should be recorded on checklists.  The exemplar checklist from DV8Y 36, Teaching Children and Young People may be used for this purpose.

a) Prepare a report of 750 words in which you 

(i) evaluate the effectiveness of the strategies used in your performance evidence in relation to the promotion of positive behaviour.

(ii) describe two suitable strategies that were/could be used for managing inappropriate behaviour.

You should ensure that your evidence demonstrates all the knowledge and skills required for Outcome 3.

Attendance/Tutor Contact Requirements

Attendance for this unit will vary from college to college.  Tutor contact details should be given to candidates prior to their undertaking the unit.  It may be that many candidates will already be experienced in working in partnership with schools and/or with young learners and may need little input from you.  On the other hand, some will have little or no experience and may need to get in touch with you especially if they can’t get support and advice from their colleagues.  It is important that candidates feel that they can approach you for support.

Although most candidates will be comfortable sending emails It is sometimes useful to set aside specific times that candidates can contact you by telephone or face to face as many will prefer this approach.  If the unit is not being delivered in a classroom setting, it is a good idea to arrange for an initial meeting with other candidates to encourage peer support and communication; this is particularly important if an online message board facility is used as candidates are often less reticent about giving their opinions if they have previously met the other people using the board.

As tutor you may find it necessary to start off discussions and initially have to encourage candidates to make use of them.

Message boards are a “knowledge library” for candidates – everyone gets to see the postings and the replies and this can enrich the discussion.  Their use is also advantageous for new candidates as it makes it easier for them to catch up with topics that have been discussed.  Unlike email messages do not get lost or deleted and inboxes do not become clogged up with lots of ‘reply to all’ emails.

If online message board facilities are not available as part of your college’s VLE, these can be set up through an internet message system – remember to restrict membership to those who have been invited by the message board administrator!

SCQF Level 9 descriptor

This unit has been validated at level 9 of the Scottish Credit and Qualifications Framework (SCQF).  The descriptor for level 9 is as follows:

	Knowledge and understanding
	Practice:  Applied knowledge and understanding
	Generic cognitive skills
	Communication ICT and numeracy skills
	Autonomy, accountability and working with others

	Characteristic outcomes of learning at each level include the ability to:

	Demonstrate and/or work with

· a broad and integrated knowledge and understanding of the scope, main areas and boundaries of a subject/ discipline

· a critical understanding or a selection of the principal theories, principles, concepts and terminology

· knowledge that is detailed in some areas and/or knowledge of one or more specialisms that are informed by forefront developments
	Use a selection of the principal skills, techniques, practices and/or materials associated with a subject/

discipline.

Use a few skills, techniques, practices and/or materials that are specialised or advanced.

Practise routine methods of enquiry and/or research.

Practise in a range of professional level contexts which include a degree of unpredictability.
	Undertake critical analysis, evaluation and/or synthesis of ideas, concepts, information and issues.

Identify and analyse routine professional problems and issues.

Draw on a range of sources in making judgements.
	Use a range of routine skills and some advanced and specialised skills in support of established practices in a subject/discipline for example:

· make formal and informal presentations on standards/ mainstream topics in the subject/
discipline to a range of audiences


· use a range of IT applications to support and enhance work


· interpret, use and evaluate numerical and graphical data to achieve goals/targets
	Exercise autonomy and initiative in some activities at a professional level.

Take some responsibility for the work of others and for a range of resources.

Practise in ways which take account of own and others’ roles and responsibilities.

Work under guidance with qualified practitioners.

Deal with ethical and professional issues in accordance with current professional and/or ethical codes or practices, seeking guidance where appropriate.


Information taken from SCQF Handbook (April 2007) www.scqf.org.uk
FEEDBACK SHEET

DV 9036 Working in Partnership with Schools

Outcome 1:  Demonstrate a critical understanding of current policy, legislation and standards that apply to children and young people

Candidate's Name: 


	Key Points
	Achieved
	Comments

	Compare and contrast regulatory frameworks in which schools and further education colleges operate.
	
	

	Description of the purpose and significance of two Scottish Executive policies within which schools and colleges work in partnership with each other.
	
	Policy 1

Purpose

Significance

Policy 2

Purpose

Significance



	Two examples relating to good practice regarding the protection, welfare, health and safety of children and young people.
	
	Example 1
Example 2



	Feedback


Assessor’s signature 
 Date 


FEEDBACK SHEET

DV 9036 Working in Partnership with Schools

Outcome 2:  Work effectively with partner schools

Candidate's Name: 


	Key Points
	( if met
	Comments

	Written description of how the local school/college partnership operates.
	
	

	Comparison between school environment and ethos and that of the college.
	
	Ethos

Environment



	Two examples from the workplace of the candidate's contribution to the school/college partnership
	
	Example 1

Example 2



	Feedback


Assessor’s signature 
 Date 


FEEDBACK SHEET

DV 9036 Working in Partnership with Schools

Outcome 3:  Promote positive behaviour and, when necessary, manage inappropriate behaviour

Candidate's Name: 


	Key Points
	( if met
	Comments

	Performance evidence showing how positive behaviour was promoted, and when necessary, inappropriate behaviour was managed during two learning and teaching sessions involving young learners or on two different occasions in the workplace, or one of each.
	
	Example 1

Example 2



	An evaluation of the effectiveness of the strategies used in relation to the promotion of positive behaviour 
	
	

	Two instances of suitable strategies that could be used for managing inappropriate behaviour
	
	Example 1

Example 2




	Feedback


Assessor’s signature 
 Date 


Evidence Checklist for Summative Assessment

Unit No DV9036

Working in Partnership with Schools

Candidate's Name 


	Outcome
	Description
	Date
	Initials

	1
	Demonstrate a critical understanding of current policy, legislation and standards that apply to children and young people

Report (1,000 words)

Compare and contrast the regulatory frameworks within which schools and further education colleges operate

Explain the purpose and significance of Scottish Executive policies within which schools and colleges work in partnership with each other

Case Study:  Details of response to at least two situations relating to the protection, welfare, health and safety of children and young people
	
	

	2
	Work effectively with partner schools

Report:  (750 words)

Description of how school/college partnership operates within college context making comparative reference to the school environment and ethos and that of the college

Performance Evidence:  Contributions made to partnership

Workplace Example 1

Workplace Example 2
	
	

	3
	Promote positive behaviour and, when necessary, manage inappropriate behaviour

Performance Evidence:
Workplace Example 1

Workplace Example 2

Report: (750 words) 

Evaluation of strategies used in performance evidence

Description of 2 suitable strategies for managing inappropriate behaviour
	
	


Assessor’s signature 
 Date 

Unit DV90 36 Working in Partnership with Schools
Knowledge and Skills Overview Checklist

Candidate's name 


	
	Evidenced in

	Outcome 1
	

	Legislative frameworks under which schools operate
	

	The purpose and significance of national policies in relation to the schools sector
	

	The purpose and significance of national policies in relation to the further education sector
	

	The purpose and significance of national policies in relation to partnership working involving schools and colleges
	

	Legislation that applies to the protection, welfare, health and safety of children and young people
	

	Good practice relating to the protection, welfare, health and safety of children and young people
	

	Outcome 2
	

	The structure, organisation, policies and procedures of partner schools, including support arrangements for learners and staff
	

	Similarities and differences in school and college environments and ethos
	

	Strategies for effective communication with schools’ sector colleagues and other partner organisations
	

	Strategies for developing appropriate and effective relationships with schools’ sector colleagues and other partner organisations
	

	Strategies for helping learners to manage their transitions from school to college/work
	

	College policy and procedures
	


	
	Evidenced in

	Outcome 3
	

	Factors affecting behaviour
	

	Strategies for promoting positive behaviour
	

	Causes of disruptive behaviour
	

	Strategies for managing inappropriate behaviour
	

	Codes of conduct, behaviour policies and disciplinary procedures of college
	

	Codes of conduct, behaviour policies and disciplinary procedures of partner schools
	

	Social and cultural diversity of learners
	

	Learners whose additional support needs impact on their behaviour and their understanding of appropriate social behaviours
	


Witness Testimony for Outcome 3, Task 1

Witness Testimony

I confirm that _________________________ was observed by me promoting positive behaviour and, when necessary, managing inappropriate behaviour.

	
	(
	Comments

	· An appropriate tone and volume of voice
	
	

	· Appropriate body language
	
	

	· Critical of the behaviour, not the person
	
	

	· Gave clear instructions and was consistent if instructions had to be repeated
	
	

	· Gave the young learner(s) a choice
	
	

	· Was positive and thanked the young learner(s) when the desired behaviour was achieved
	
	

	· 
	
	


Witness's signature 


Designation 
 Date 


Candidates should ensure that their personal statements detailing the situations where they promoted positive behaviour and their strategies for managing inappropriate behaviour are appended to the witness testimonies/observation records submitted as evidence.
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